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Abstract 

This study seeks to analyze the 21st century skills included in the English 

textbooks for the eleventh and twelfth grades in Palestine. These skills are learning 

and innovation skills; information, media, and technology skills; and life and career 

skills. This qualitative, descriptive, and analytical study examines the extent to 

which these skills are integrated into the targeted textbooks by determining the 

percentages of skill frequencies. It also examines how often the 21st century skills 

are emphasized in the eleventh and twelfth grade English classes. Based on the 

previous literature review and the Partnership for 21st Century Learning Model, 

the researcher modified a content analysis card and classroom observation 

checklist to classify the 21st century skills that fit the Palestinian context. A 

committee of experts from Birzeit University reviewed the card to determine its 

validity and a second analyst analyzed parts of the targeted textbooks to 

determine the study's reliability. 

The data revealed that the targeted textbooks integrate 21st century skills 

with different frequencies for the main skills. Learning and innovation skills 

received the highest percentage of (80%) in the 11th grade textbook and (70.8%) 

in the 12th grade textbook. Life and career skills were the second, with a 

percentage of (19.1%) in the 11th grade textbook and (29.2%) in the 12th grade 

textbook. The lowest percentage was for information, media, and technology 

skills, reaching (0.9%) in the 11th grade book and (0%) in the 12th grade textbook. 

Not only did the results show variation in the percentages and frequencies of basic 

skills, but also variation in all subskills. The results confirmed that only six subskills’ 

indicators out of a total of fifty-four always occurred in the observed classes, two 

indicators occurred often, seven indicators occurred sometimes, fourteen 

indicators occurred infrequently, and twenty-six indicators never occurred in the 

observed classes. 
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Recommendations are made to achieve an appropriate balance in the 

distribution of 21st century skills in the content of the targeted textbooks based on 

international standards. Moreover, to enrich the content of the textbooks by 

incorporating other stimulating materials and activities, and to provide English 

language teachers with workshops so they can integrate the required 21st skills 

into their teaching practices. 
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راسةصُالد ُ لخُ مُ   

 

ي الكتب المقررة للغة 
 
ين المتضمّنة ف تسعى هذه الدراسة إلى تحليل مهارات القرن الحادي والعشر

: مهارات التعلم والابتكار،  . وهذه المهارات هي ي فلسطي  
 
ي عشر ف

ية للصفي   الحادي عشر والثان  الإنجلي  

بحث هذه الدراسة التحليلية ومهارات المعلومات والإعلام والتكنولوجيا، والمهارات الحياتية والوظيفية. وت

ي الكتب المدرسية المستهدفة، من خلال تحديد 
 
الوصفية النوعية إلى أي مدى يتم دمج هذه المهارات ف

ين  ي يتم فيها التأكيد على مهارات القرن الحادي والعشر
ي عدد المرات الت 

 
نسبة تكرار المهارات. كما وتبحث ف

ي 
ية لصف  ي الحصص الدراسية للغة الإنجلي  

 
. وبالاعتماد على مراجعة الأدبيات ف ي عشر

الحادي عشر و الثان 

ين، قامت الباحثة بتعديل بطاقة تحليل  اكة من أجل تعلم القرن الحادي والعشر السابقة، ونموذج الشر

ي تناسب الملاحظات المحتوى، وقائمة مراجعة  
ين الت  الصفية لتصنيف مهارات القرن الحادي والعشر

. وقا ي
زيت بمراجعة البطاقة بهدف تحقيق الصلاحيةالسياق الفلسطيت  اء من جامعة بي  وقام  مت لجنة خير

 بتحليل أجزاء من الكتب المدرسية المستهدفة لتحديد مصداقية الدراسة. محلل ثان  

ين بنسب   كشفت البيانات أن الكتب المدرسية المستهدفة تدمج مهارات القرن الحادي والعشر

٪( 80مختلفة للمهارات الرئيسية. حيث حصلت مهارات التعلم والابتكار على أعلى الدرجات بنسبة ) مئوية

، و) ي كتاب الصّف الحادي عشر
 
. وحصلت المهارات الحياتية 70.8ف ي عشر

ي كتاب الصّف الثان 
 
٪( ف

، و)19.1والوظيفية على الدرجة الثانية بنسبة ) ي كتاب الصف الحادي عشر
 
ي كت29.2٪( ف

 
اب الصّف ٪( ف

ي النسب المئوية لمهارات المعلومات والإعلام والتكنولوجيا حيث بلغت 
 
. وكانت أدن  درجة ف ي عشر

الثان 

، و)0.9) ي كتاب الصّف الحادي عشر
 
ي النسب 0٪( ف

 
ا ف

ً
. لم تظهر النتائج تباين ي عشر

ي كتاب الصّف الثان 
 
٪( ف

ا ل المئوية
ً
ا تباين

ً
ي جميع المهارات الفرعية. لمهارات الأساسية فحسب، بل أظهرت أيض

 
أظهرت النتائج و ف

ي 
ي الفصول الت 

 
 حدثت دائمًا ف

ً
ا ات فقط من المهارات الفرعية من إجمالىي أربعة وخمسي   مؤشر أن ستة مؤشر

، إو  .تمت ملاحظتها
ً
ين حدثا غالبا ي بعض الأحيان و ن مؤشر

 
ات حدثت ف و أن أربعة عشر ، أن سبعة مؤشر

ا حدث بشكلٍ نادرٍ، و  ً ي تمت ملاحظتهاأ مؤشر
ي الفصول الت 

 
ا ف

ً
ا لم تحدث أبد ً ين مؤشر   .ن ستة وعشر

ين بي   محتوى  ي توزي    ع مهارات القرن الحادي والعشر
 
تم وضع توصيات لتحقيق التوازن المناسب ف

الكتب ثراء محتوى أن يتم إعلاوة على ذلك ، . الكتب المدرسية المستهدفة على أساس المعايي  الدولية

وتزويد معلمي اللغة الإنجليزية بورش عمل لدمج  ،المدرسية من خلال دمج مواد وأنشطة محفزة أخرى

ة.المهارات الحادية والعشرين المطلوبة في ممارساتهم التدريسي
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Chapter One 

Introduction & Theoretical Framework 

Introduction 

Technology is rapidly advancing in the evolution of business and industry 

in the twenty-first century. The advancement of technology has had an impact on 

many aspects of human life, including the set of skills that students must acquire 

in order to achieve a higher quality of education, future careers, and life. Since the 

beginning of the 21st century, all educational systems around the world are still 

evolving drastically and reforming to ensure to fulfil students’ 21st century skill 

needs to face future challenges. The educational systems’ strength and cohesion 

play a vital part in the growth of nations due to the obtainment of qualified 

personnel to high levels of efficiency that will enable them to promote the 

community. Educational systems and curriculums must be capable of allocating 

wider skills to the students and even to increase the emphasis on the 21st century 

skills in the teachers’ learning process and teaching methodologies. As a result, it 

became vital for all educational systems to reconsider the integration of 21st 

century skills in school curriculums. Therefore, the English language curriculum 

represents a cornerstone to all educational systems worldwide and in Palestine 

without exception. The English language curriculum, that of the general secondary 

education grades eleven and twelve, serves as an essential prerequisite for 

students to initiate into their tertiary education and eventually into their careers. 

Because of such prominence associated to the secondary schools’ English 

language curriculum, it is valuable to evaluate the curricula of “English for 

Palestine” (EfP) grade eleven and twelve students’ textbook regarding the 21st 

century skills suitability for the Palestinian context overall, and the future 

endeavors of the secondary school students.  
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English language curricula and textbooks play major roles by providing 

learners with learning materials and activities that help in acquiring 21st century 

skills. These key skills will qualify students to function effectively and overcome 

obstacles that might hinder their future education and career success. Thus, there 

is an indispensable need to evaluate the content of English curricula from time to 

time as to revise the methodologies adopted and enhance proper features. Such 

improvement to educational curricula should be established through proper 

evaluation and review of curriculum content. This study aims to analyze the 21st 

century skills that are emphasized in the current content of EfP grade eleven and 

twelve students’ textbooks. 

 The Palestinian Ministry of Education instituted English as a foreign 

language as one of the core school subjects. Since 2000, Palestinian English 

teachers started teaching English at the first-grade level. Palestinian educators 

spent great time and effort revising and updating the Palestinian English 

Curriculum. English grades 1-12 teachers use EfP textbooks to achieve the 

intended national goals outlined in the Palestinian curriculum. The targeted 

textbooks of the this study are EfP grade eleven and twelve students’ textbook. 

EfP grade eleven and twelve students’ textbook is directed for all courses as the 

basis language book. Each textbook is divided into twelve units. Each unit is based 

on a theme that is educated in proper context as to accommodate the demands 

and interests of students in the current age. EfP grade eleven students’ textbook 

is made up of 131 pages, and grade twelve students’ textbook is made up of 132 

pages. Units six and twelve are review units. As unit six is a revision of units one to 

five, and unit twelve is a revision of units seven to eleven. The English curriculum 

of the secondary stage-grades 11-12, focuses on the following topics as stated by 

the Palestinian General Administration of English Language Curricula:  
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The cultural heritage; the Palestinian diaspora; science and 
technology; daily needs; society and social problems; travel; civil 
society; education; feelings and emotions; the arts and 
entertainment; environment and ecology; and media (English for 
Palestine, 2016, pp. 84-85). 

 

Palestinian English Language Curriculum General Goals 

The English Curriculum National Team (ECNT) proposes general goals for 

Teaching English as a Foreign Language (TEFL) in Palestinian schools’ grades 1-12. 

For the purpose of the current study, the researcher will focus on the general goals 

of the secondary stage-grades 11–12 in relation to acquiring the students with 21st 

century skills. The following goals are stated by the Palestinian General 

Administration of English Language Curricula: 

Students will be able to develop skills to critically evaluate texts, 
ideas, and arguments; exchange and convey ideas; develop social 
interaction and communication skills; produce creative academic 
and functional writing; understand and appreciate cultural 
attitudes and values; develop high-order thinking skills and 
metacognitive strategies (creative critical thinking, problem-
solving, logical reasoning, decision-making, summarizing, note-
taking, comprehension monitoring, etc.); and develop information 
searching, library, and basic research skills (English for Palestine, 
2016, pp. 56-57). 
 

Skills Needed for the 21st Century 

In addition to the above general goals of the secondary stage-grades 11–

12, the following basic academic and success skills needed for the 21st century are 

stated by the Palestinian General Administration of English Language Curricula: 

High order thinking skills such as analytic thinking, problem-solving, 
inferencing, and information integration; basic academic success 
skills such as memory skills, active listening, and career preparation 
skills such as cooperative teamwork, conversation management 
and leadership skills, time management skills; and basic research 
skills, such as observation, generating hypotheses, data collection 
and analysis, reaching conclusions, and making generalizations 
(English for Palestine, 2016, p. 23). 
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The objective of the present Palestinian English Language Curriculum is to 

develop the proper study and higher order thinking skills that will enable the 

students to become autonomous learners. English for Palestine (2016) claimed 

that the students will be able to utilize technological resources when suitable for 

target language implementation. The Palestinian General Administration of 

English Language Curricula stated that students will be able to acquire the skills 

needed through the usage of the following technological resources:  

Use ancillary materials (tapes, videos, computer programs, etc.); 
use reference works and self-access learning sources in the target 
language; use significant cultural materials related to the target 
language (magazines, newspapers, films, radio/TV programming); 
use telecommunication devices (e-mail) with countries where the 
language is spoken; use English to further academic learning and to 
accomplish academic tasks; and access information within and 
outside the school setting (using library sources, computers, the 
Internet, etc.) (English for Palestine, 2016, pp. 22-23). 
 

Statement of the Research Problem 

It is critical to promote the sovereignty of the 21st century skills among the 

eleventh and twelfth graders. After the completion of the higher secondary school 

level, students either proceed to receive their higher education or future careers. 

Accordingly, it is crucial to ensure that the English language textbooks content 

design obtains students with the skills that are indispensable to achieve success in 

postsecondary education, workforce, and life. In this regard, the current English 

eleventh and twelfth grade syllabus must provide students with suitable practices, 

activities and experiences that focus primarily on acquiring creativity, critical 

thinking, decision making, problem solving, leadership, digital literacy, and social 

communication skills. Undoubtedly, these skills should be an integral part of the 

textbooks’ syllabus as they assist in acquiring competencies that will grant 

students the ability to function and contribute effectively to their daily lives and 

future careers. Consequently, the study intends to analyze the content EfP grade 

eleven and twelve students’ textbook as to investigate the extent of the 21st 
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century skills inclusion. Furthermore, the study seeks to discover whether the 21st 

century skills that are emphasized in the English language textbooks are also 

emphasized in the English classes of grades eleven and twelve and vice versa. The 

results of the study will provide the Palestinian Curriculum Development Centre 

with feedback as to revise and promote the curricula of English for Palestine in 

regard to the 21st century skills. 

 

Questions of the Study 

The current study attempts to address the following questions: 

1. To what extent are the 21st century skills included in the content of English 

for Palestine – grade eleven and twelve students’ textbook? 

2. How often are the 21st century skills emphasized in the English classes of 

grades eleven and twelve? 

 

Significance of the Study 

           The current study is important for all those engaged in educating children. 

It is expected to provide the Palestinian Curriculum Development Centre with 

feedback as to revise and reinforce the Palestinian English curriculum. It will 

develop a modified analysis card that can aid and guide other researchers when 

evaluating the skills included in other textbooks in addition to the English ones.  In 

addition, it is expected to direct teachers’ attention towards teaching their 

students how to develop and acquire critical 21st century skills. 

 

Definitions of Terms 

Content: Conceptually, Richards defined it as “Reflects the planners’ assumptions 

about the nature of language, language use, and language learning, what the most 

essential elements or units of language are, and how these can be organized as an 

efficient basis for second language learning” (2002, p.148). The researcher used 

the word 'content' to refer to all the graphs, pictures, materials and activities that 
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are included in the analysis of the students’ textbook Grade eleven and twelve of 

English for Palestine. 

Content analysis: Conceptually, Frech defined it as “A systematic and objective 

research method used in the examination of texts, documents and 

communication” (2005, p.10). 

EFL: It is the abbreviation for “English as a Foreign Language”. Notably, it is the 

term used for “The teaching of English to students whose first language is 

not English” (Cambridge Dictionary, 2023). 

Curriculum: Conceptually, Lauridsen (2003) defined it as “A document or a written 

plan which is presented for implementation for a school in order to develop 

teaching strategies for specific classroom groups” (p.5).  

English for Palestine Grade Eleventh and Twelfth Curriculum: Refers to the 

English language curriculum that is taught in eleventh and twelfth grade in 

Palestinian governmental schools and some private schools as well. Each 

curriculum consists of four main components: One Pupil’s book, one Reading Plus 

Book, one audio CD and one teacher's book.     

         

Theoretical Framework 

This study is based upon identifying the essential skills that students must 

acquire in this age. For that reason, the theoretical background will focus on the 

social constructivism theory (SCT) as a general framework, and the connectivism 

learning theory in particular as it is more specialized about the skills linked to 

technology and the digital revolution. Both above theories are convenient with 

acquiring students with 21st century skills as they contribute significantly towards 

independent learning and the development of 21st century skills. Consequently, 

the researcher in this chapter pursuits to demonstrate a coherent relationship 

between the theories adopted for this research and the main research theme, that 

is 21st century skills. 

 

https://dictionary.cambridge.org/dictionary/english/teach
https://dictionary.cambridge.org/dictionary/english/english
https://dictionary.cambridge.org/dictionary/english/student
https://dictionary.cambridge.org/dictionary/english/language
https://dictionary.cambridge.org/dictionary/english/english
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Social Constructivism Theory  

The 21st century skills are considered challenging to enhance with the use 

of traditional educational models. Thus, to guide the improvement of these skills, 

it is vital to amplify the understanding of social constructivism theory. According 

to the SCT propounded by Russian psychologist Lev Vygotsky in 1968, learning is a 

type of mechanism that occurs through giving meaning and reconstructing 

internally the knowledge that is socially constructed by learners to attain self-

adjusting and self-contemplation (Kurt, 2020). Vygotsky affirms the prominence of 

social context for learning, as cognitive development originates from social 

intercommunication, cooperation and from directed learning within the zone of 

proximal development. This theory confirms the role of society in building the 

knowledge of the individual. Thus, the cognitive structure of the individual is 

constantly growing and developing. Vygotsky (1978) considers the intellectual 

development to be both of biological and social nature. As the intellectual 

development can be constructed and guided though social interactions. In that 

matter, the individual cognitive progress is connected primarily to the cognitive 

process of the group to which he associates with. As to gain a perceptive of 

Vygotsky's theories on cognitive development, it is essential to emphasize his main 

concept, the Zone of Proximal Development (ZPD).  

 

The Zone of Proximal Development  

Vygotsky described the 

ZPD as “the distance between 

the actual developmental level 

as determined by independent 

problem-solving and the level of 

potential development as  

determined through problem- 

solving under adult guidance  
Figure (1.1): The Zone of Proximal 

Development 
Source: (McLeod, 2018) 

 

https://www.simplypsychology.org/Zone-of-Proximal-Development.html
https://www.simplypsychology.org/Zone-of-Proximal-Development.html
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or in collaboration with more capable peers” (1978, p. 86). The ZPD is the area 

where the most vital direct orders must be provided to assist the learners in the 

process of developing higher mental functions and skills that they will soon after 

start using independently. Kurt (2020) clarifies that the ZPD is basically the 

variation among what a student can accomplish    autonomously and what could 

be accomplished with the support and comfort from another expert. Moreover, it 

considers interaction and cooperation with peers as an efficient means to develop 

skills and knowledge. McLeod (2018) suggested that teachers can implement 

cooperative learning exercises where less capable students can benefit from the 

help of skillful classmates. Communication and collaboration with more skillful 

members of society is the inherent assumption of cognitive development as 

indicated by the social constructivist approach. Vygotsky (1978) affirms that 

learning is a process of social collaboration that construct knowledge, theories and 

meaning in a coherent manner. Brown (2007) concluded that students learning 

through peer collaborations and interactions have a tremendous effect on both 

the cognitive and emotional condition of learners. 

 

Scaffolding                                               

To guide learners to 

achieve automatization, 

Vygotsky defined scaffolding 

as a tool for growth in which 

learners can accomplish small, 

convenient steps to reach the 

intended goal. Collaborating 

with a skilled instructor or 

more experienced peers aid 

students make understandable 

connections between concepts and theories.                                                               

Figure (1.2): Learn to Automatization   
Source: Main, 2023) 

( 
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Once the learners advance within their own ZPD and gain more confidence, 

they start practicing new assignments with the support that is fitted for them. 

Vygotsky stated that a student is unable to reach the required level of learning by 

working individually. Thus, he stated that learning occurs through purposeful, 

meaningful interactions with those around us (Kurt, 2020). Without doubt, 

students in class acquire a lot of benefits from social collaborations and can reach 

their required learning potential with the proper support of their teachers and 

peers. 

 

Social Constructivism in Classroom Practice 

To apply social constructivist theory as a learning approach in classrooms, 

teachers must play a vital role to constantly evaluate the progress of their students 

during a learning activity. After which they have to steadily respond according to 

the students’ needs and demands. In that case, teachers make appropriate 

adjustments to the learning goals and the tasks’ level of difficulty as for the 

students to reach the required level. When assigning learning goals, teachers take 

into consideration the reality that every student has individual personality mindset 

and abilities that influence their ZPD. Mainly, the learning goals and curriculum 

outlines should be planned and designed around social interaction where the idea 

of scaffolding is the basis of instruction. Students can achieve their learning 

potential with guided instruction from their teacher and acquire problem-solving 

skills through attaining leveled tasks on their own (Kurt, 2020). 

Scaffolding is a tool used in class to achieve students’ promising learning 

outcomes. Teachers using scaffolding as the basis of instruction emphasizes on 

their gradual release of responsibility. This type of instruction grants students 

independence in learning tasks as they reach their goals gradually. At the 

beginning of a task, the teacher starts by providing each student with close proper 

guidance. Then, as the students proceed through the ZPD towards the goal, the 

teacher gradually withholds control and guidance as the they reach the level of 
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required learning. At the end, the task becomes increasingly more challenging as 

students get nearer to their required level of intellectual growth.  

According to Kurt, the social constructivist approach changes the 

responsibility of knowledge acquisition from the teacher to the student and 

converts students from passive listeners to active members that co-construct 

knowledge with other peers (2020). Social constructivism is also known as 

cooperative learning as it depends primarily on students’ intercommunication and 

engagement. Social constructivism teaching strategy permits the usage of 

interactive methods such as open class discussions, small group discussions, pair 

work, or group work for specific class projects. The fundamental factor to the 

theory is that learners work in groups to share ideas, brainstorm cause and effect 

relationships, resolve problems, and create worthwhile ideas to add to the 

present-day knowledge (Akpan et al., 2023). 

 

Social Constructivism Approach of 21st Century Skills 

From a social constructivist aspect, the purpose of teaching is to facilitate 

students' learning. The teacher as a facilitator concentrates on the needs and 

concerns of the students besides what they learn and how they learn it. This 

learning approach is closely related to the required skills that students need in the 

21st century. As the aim of the approach is clearly to teach students how to manage 

and empower themselves. In a social constructivist environment, teachers allow 

students to work together as to reflect, analyze, and evaluate the results of their 

work. Therefore, students become mindful to their cognitive process and their 

ability to make share and reflect their ideas and decisions among their peers.  

To sum up, this study relies on the social constructivist theory approach, 

which concludes that learners oversee their own learning and reflect on their own 

conceptions. Therefore, a person’s knowledge and personality are the outcome of 

social interaction and that meaning is created through social discourse (Savickas 
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et al., 2009). Teachers using this approach focus on students' cultural 

backgrounds, knowledge, and the required skills as to facilitate transferring what 

is learned in classes to real-life situations. Thus, the researcher adopts the social 

constructivism theory as it is related to acquiring students with the 21st century 

skills. 

 

Connectivism Learning Theory 

According to connectivism, learning consists of our own internal 

construction of knowledge and what we can reach in our external networks. In 

connectivism, two terms—nodes and links—are used to describe how learners 

gain and connect information in a network. Learners are seen as nodes in a 

network, in which a node refers to any object that can be connected to another 

object, like a book, webpage, person, etc. Thus, learning is based on the theory 

that we learn when we make connections, or links, between various nodes of 

information, and we continue to make and maintain connections to form 

knowledge (Connectivism Learning Theory, 2021). 

Acquiring 21st century skills by traditional learning theories and methods is 

acutely restricted by the frequent changes effected by technology. Therefore, 

connectivism learning theory is more specialized regarding the skills related to 

technology and the digital revolution in the 21st century. The Connectivism theory 

was first introduced in 2004 by the two theorists, George Siemens and Stephen 

Downes. Siemens noted that  

“Technology has reorganized how we must live and learn, 
thus learning needs theories that describe learning 
principles and processes that should be reflective of 
underlying social environments” (2004, p. 1). 

 

The Connectivism theory was developed for the digital age as it admits that 

technology is a critical part of the learning process which promotes group 

collaboration and discussion. Also, it approves for different viewpoints and 

https://www.sciencedirect.com/science/article/pii/S2405844020300955#bib56
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perspectives when it comes to decision-making, problem-solving, and making 

sense of information. Duke et al. stated that “Society is more complex, connected 

socially, global, and mediated by increasing advancements in technology” (2013, 

p. 6). Connectivism promotes learning through the addition of a personal network 

that happens outside of a person, such as through social media websites, online 

networks, blogs, or various information databases. Through using personal 

networks, learners can acquire their own perspectives and respect diverse 

opinions to learn to make critical decisions. Being able to tap into huge databases 

of knowledge in an instant empowers learners to seek further knowledge and be 

in control of their own learning process. Such a capacity to acquire knowledge can 

facilitate research and assist in interpreting patterns (Siemens, 2004). 

According to the connectivism learning theory, individuals acquire 

information through modern day reservoirs of information. As a result of using 

one of the primary information repositories, participants' performances 

change. Kropf states that there are three major reservoirs where individuals can 

acquire information: online classrooms, including massive open online courses 

(MOOCs); social networks, including podcasts and video clips; and virtual reality 

platforms, including ‘Second Life’ and 3-dimensional video games (2013, p. 15). 

Thus, participants’ changes in their performances by using one of the primary 

information repositories. All information repositories can now be acquired 

through mobile devices. Connectivism starts with the individual’s personal 

knowledge of networks, which consists of various online information repositories 

that can trigger learning (Mackey & Evans, 2011). Hence, it is vital to allow learners 

to utilize mobile devices in classes as to find connections between versatility and 

learning. Thus, it must become a common practice in classes for students to surf 

the web and acquire data from these online information repositories by using their 

mobile devices, such as, cell phones, iPads, and iPods (Kropf, 2013). To elaborate 

further, teachers can teach their students how to use their mobile devices not only 

for social and entertainment purposes but as an indispensable device in helping 
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them to acquire 21st century skills. Teachers, according to a connectivist 

perspective, are role models who guide students to become effective agents for 

their own lifelong learning and personal development. Students will be 

empowered towards autonomous learning and guided to interact digitally with 

their world if teachers allow them to use their mobile devices to surf the web in 

class. To maximize the benefits that mobile devices can provide to student 

learning, teachers, students, and educational faculty members must work 

together to develop a structured policy and plan ways that mobile devices can be 

directly helpful and productive in the classroom. Using mobile devices in the 

classroom aims to improve students' knowledge, increase their active 

engagement, aid in the acquisition of information, media, and ICT literacy skills, 

develop inquiry skills through critical thinking, and lead to students collaborating 

to form opinions about the world around them.  

 

Connectivism Approach of 21st Century Skills 

In order to incorporate connectivism in the classroom’s learning activities, 

the learning responsibilities must shift from the central role of the teacher to the 

learner. In this case, the teachers’ position is to guide the students to become 

efficient agents for their own learning and personal progress. Thus, it’s entirely up 

to the learner to construct their own learning experience, participate in decision 

making, and boost their learning networks. A connectivist classroom depends 

intensively on technology, so it is critical to offer students more opportunities for 

digital learning, such as, use of digital technologies, online courses, webinars, 

social networks and blogs.  

Adopting connectivism theory in classrooms can be super beneficial to 

both students and teachers as it supports the diversity of opinions. This approach 

highly promotes group collaboration and discussion in classes. As it states that 

decision-making, problem-solving, and making sense of information occur when 

students are connected and share different perspectives, viewpoints, and ideas. 
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In addition, students are required to search for new information, filter 

unnecessary data and make decisions which are considered supportive of the 

learning processes. Connectivism accepts that technology is a vital part of the 

learning process and that our perpetual connectedness provides us with chances 

to make choices about our learning. Knowledge shifts from within the limited 

range of a learner's brain to outside of the learner, with the individual gaining 

access to in-formation residing anywhere on the network (Corbett & Spinello, 

2020). Therefore, it prompts learning that occurs outside of a learner, such as 

through social media, online networks, blogs, or information databases.  

Both theories, social constructivism and connectivism, assist in equipping 

students with the 21st century skills required for life and work in today’s society. 

Adopting a social constructivist approach when designing school curriculums and 

teaching practices can assist students in acquiring skills related to social and 

personal decision-making, problem-solving, negotiation, handling crises, 

participation, and cooperation. Without having a substantial impact on the 

development of the learner's intellectual energy, mental talents, critical 

judgments, and ability to solve his or her own personal and social problems, it is 

no longer practical to direct learning by offering the students abstract theoretical 

information devoid of significance or vast knowledge that has no link to life and 

reality. In the era of the 21st century, in which the culture's access is entrenched 

in the digital world, students live in environments impacted by hyper-

communicative social networks and in which there are information entities with 

huge structures of knowledge that are continually expanding. As a result, whether 

in schools or universities, students are required to interact with these 

environments and entities on a daily basis in order to develop the skills necessary 

for success in life, such as the capacity for effective communication, decision-

making, and information, media, and technology literacy skills. 

To conclude, the preceding section presented relevant learning theories 

that cornerstone the current study on social constructivism and connectivism. A 
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clear relationship has been identified between the 21st century skills and the 

aforementioned theories. Siemens )2004) affirmed that learning takes place in 

consideration of the basis of social constructivism theory which equips learners 

with the corresponding 21st century skills essential for life and work, such as 

decision-making, problem-solving and collaboration skills. Moreover, the 

connectivism theory prompts a useful learning direction that provides learners 

with knowledge in relation to technology and reality, which in turn affects 

learners’ intellectual abilities and 21st century skills such as critical thinking, 

problem solving, and group collaboration (Siemens, 2004). 

 

Summary 

This chapter provided a relevant introduction to the research problem as 

it highlighted the indispensable necessity of carrying out this study. It also 

introduced the study’s questions, purpose, significance, definitions of terms, the 

modern international framework P21 model, and the theoretical background that 

focused on the social constructivism theory and the connectivism learning theory. 

The researcher focused on those two learning theories due to the fact that they 

are suitable to equip students with significant 21st century skills. The next chapter 

illustrates the literature review which intends to elaborate on previous studies 

that clarify the evaluation, integration, and implementation of the 21st century 

skills in the field of language teaching and learning. 
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Chapter Two 

Literature Review 

Introduction 

This chapter aims to review related literature as it relates certain previous 

studies that shed light on the evaluation, integration, and implementation of the 

21st century skills in the field of language teaching and learning. 

With the impacts of globalization and modernization, the 21st century has 

rapidly changed societies and the skill sets learners need to thrive in those 

societies. While educational systems across the world are incorporating the term 

“21st century skills” within schools’ mission statements and curricular guides, 

studies of school curriculum have shown that the education systems still fail to 

centralize 21st century skills in school curriculum in a systematic, uniform, and 

effective manner. Undeniably, as the lives of individuals in modern society have 

grown more complex and demanding, there is a greater need for educational 

government ministries and curriculum developers to include 21st century skills in 

all subjects. 

The literature review is divided into two sections. The first section focuses 

on previous studies that evaluated 21st century skills in English Language Teaching 

(ELT) textbooks and other subjects’ textbooks as well. The second section focuses 

on previous studies that addressed teachers’ readiness to promote and integrate 

21st century skills in classrooms. 

 

Evaluating 21st Century Skills in Textbooks 

This section provides an overview of the results and implementations of 

previous studies that have evaluated 21st Century Skills in ELT textbooks, including 

English as a Foreign Language (EFL) textbooks, English as a Second Language (ESL) 

textbooks, and other subjects’ textbooks as well. 
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Evaluating 21st Century Skills in EFL Textbooks  

This part provides an overview of the results and implementations of 

previous studies that have evaluated EFT textbooks, beginning with the recent 

study of Rinekso (2021), which analyzed the representation of 21st century skills in 

an Indonesian seventh grade EFL textbook entitled “When English Rings a Bell”. 

The results revealed that twelve out of fifteen of the 21st century skills were 

integrated in the targeted textbook. The dominant skills were communication and 

collaboration, with moderate mention of the rest of the skills such as information 

literacy, critical thinking and problem-solving, environmental literacy, flexibility 

and adaptability, and social and cross-cultural skills. Further, the study found that 

while the s kills of health literacy, civic literacy, creativity and innovation, 

leadership and responsibility, and productivity and accountability were referenced 

moderately, the textbook failed to integrate global awareness, economic literacy, 

and media literacy. Thus, the study concluded that the curriculum developers 

must do further revision to include the missing skills as to keep pace with the 

dynamic progress of the world.  

Rakhmawati and Priyana (2019) conducted a study to evaluate the 21st 

century skills that were integrated in an Indian tenth-grade EFL textbook entitled 

“Bahasa Inggris untuk SMA/MA/SMK/MAK Kelas X”. The results revealed that 

eleven skills were included in the textbook, especially critical thinking and 

problem-solving, communication, collaboration, creativity and innovation, 

information and communication technology (ICT), media literacy, leadership and 

responsibility, productivity and accountability, social and cross-cultural, initiative 

and self-direction, and flexibility and adaptability. However, the study found that 

the integration of the skills was not done equally or systematically and therefore 

concluded that teachers ought to find supplemental learning materials that can 

cater for those skills in more depth, and that textbook writers should be made 

aware that they should design textbooks that integrate 21st century skills in 

learning materials. 
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The focus on some but not all the 21st century skills and the insufficient 

activities and learning materials, appear to be common problems in ELT textbooks. 

This problem was highlighted in the study of Ait Bouzid (2016), which discussed 

similar issues in three Moroccan EFL textbooks that public high schools used to 

teach second-year students, namely “Gateway to English 2, Insights into English 2, 

and Ticket to English 2”. The findings proved that the targeted textbooks treated 

21st century skills unequally and provided few activities that focused on developing 

creative thinking, basic information, and communication (ICT), and life skills. 

Furthermore, the three textbooks depended on conventional activities that were 

commonly used in ELT textbooks to enhance reading, writing, listening, and 

speaking skills. The study suggested that in the future, Moroccan ELT textbooks 

can be improved by integrating more activities that target teaching 21st century 

skills and focus on the abilities needed for future careers. The study also suggested 

that curriculum developers need to aim on distributing the 21st century skills 

appropriately by developing a unified criteria that is suitable for the context of 

their own country.  

In the study of Al Masri et. al. (2016), the Action Pack EFL Textbooks in 

Jordan were evaluated focusing on the availability of life skills for fifth, sixth, and 

seventh grades. The findings illustrated that life skills were distributed randomly 

in the books with no specific strategy for distribution. For example, the highest life 

skills focused on for each grade were distributed as follows: (55.8%) of life skills 

discussion in the sixth-grade textbook focused on communication life skills; (44%) 

of life skills discussion in the seventh-grade textbook focused on problem solving 

life skills; and (43.7%) of life skills discussion in the fifth-grade textbook focused on 

communication life skills. However, problem-solving was the lowest life skill in the 

fifth and sixth -grade textbooks, receiving zero percent. And the lowest life skills 

receiving zero percentages in the seventh-grade textbook were decision making, 

effective communication, interpersonal relationship skills, self-awareness, and 

coping with emotions. The study’s findings focused on the obligation to develop a 

file:///C:/Users/SAM/AppData/Roaming/Microsoft/Word/Life%20Skills%20in%20English%20Textbooks%20in%20Jordan.pdf
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proper criterion for the distribution of life skills in the classroom and to include life 

skills in ELT textbooks more effectively. Moreover, it shed light on the demand to 

carry out seminars and training workshops for students and teachers. 

In addition, Hamdona (2007) analyzed the implied life skills in the content 

of the sixth-grade student textbook “English for Palestine”. The results illustrated 

deviation in the frequency of inclusion of the five main skill domains. The 

communication life skills domain received the highest frequency percentage of the 

five at (36.39%), personal/social life skills domain at (23.27%), leadership life skills 

domain came in third position at (16.61%), decision making/problem solving life 

skills domain at (13.2%), and the least frequency was critical thinking life skills at 

only (10.54%). The study recommended that there ought to be a balance in 

distributing the various domains of skills in the curriculum and activities based on 

international standards, and that workshops be held in order to enhance the 

quality of the activities included in the textbook.  

The above studies show that the content of EFL textbooks have to be 

consistently assessed to check the intensity to which the content incorporates the 

required 21st century skills. All of the above studies (Rinekso, 2021; Rakhmawati 

and Priyana, 2019; Ait Bouzid, 2016; Al Masri et. al., 2016; Hamdona, 2007), 

recommended the need for major change in educational curricula in the Arab 

world to include 21st century skills more uniformly in EFL textbooks, and to 

integrate suitable activities and materials that meet the needs of acquiring 

students with 21st century skills. Moreover, the researchers suggest the urgent 

need to provide English language teachers with workshops and training courses 

that can cultivate their awareness and ability to understand the theoretical basis 

of 21st century learning principles, and to enhance their ability to use modern 

approaches, techniques, and strategies to teach 21st century skills. 

  

file:///C:/Users/SAM/Desktop/Thesis/Life%20Skills%20in%20English%20Textbooks%20in%20Jordan.pdf
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Evaluating 21st Century Skills in Other Subjects’ Textbooks 

Researchers have also analyzed and investigated the degree to which other 

subjects’ textbooks can prepare learners with a decent degree of skills required to 

live adequately in this age. Al-Mughrabi (2021) investigated the extent of 21st 

century skills inclusion in the Jordanian ninth-grade biology textbook for both the 

first and second semesters. The results showed the improper balance of 

integrating the skills. As critical thinking and problem solving were mainly the most 

included skills in the textbook with a percentage of (38.9%). Making judgments 

and decisions reached the highest percentage among the sub-skills, despite the 

low integration of all other sub-skills which reached only (12%). The study 

recommended carrying out specialized studies to determine the extent to which 

Jordanian students possess the 21st century skills and the impact of the curriculum 

on that.  

The study of Al-Rubaie and Al-Saadi (2021) analyzed the 21st century skills 

in the sixth-grade science textbook that was composed by the Ministry of 

Education in the Republic of Iraq for the 2020-2021 academic year. The targeted 

textbook included nine main skills with the variation in the percentage of 

availability as follows; the skills of critical thinking and problem-solving received 

the highest rate (33.0%), the skills of initiative and self-direction got the second 

highest rate (13.06%), productivity skills ranked thirdly (12.84%), then innovation 

and creativity skills (11.96%), followed by communication and cooperation skills 

(11.29%), computing and information technology culture skills (4.4%), flexibility 

and adaptation skills (3.67%), social skills and understanding multiculturalism 

(3.65%), and lastly leadership skills (5.98%). The study’s results indicated that the 

Republic of Iraq must reconsider integrating 21st century skills in the content of 

science books for all educational levels so as to make sure that learners can cope 

with the challenges of this era. 

Providing schoolteachers with concrete methods to develop students’ 

skills for the 21st century was the focus of a study done by Khaldi and Kishek (2020). 
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The study analyzed the incorporation of 21st century skills in new eighth-grade 

Palestinian science and math curricula. The findings of the content analysis 

illustrated that integration of 21st century skills in the existing curricula is 

inadequate with little focus and inadequate focus on most skills that were 

analyzed. The study offered a comprehensive conceptual framework with proper 

improvement models for the new Palestinian curricula. The models advocated 

reshaping the curriculum with relevant authentic tasks that allow students to gain 

21st century skills. Furthermore, the study advocated for additional studies on the 

applicability and validity of the enhanced conceptual framework and models in 

newly established Palestinian syllabus in terms of suiting the Palestinian context 

and its cultural heritage.  

Additionally, the study of Oktafianto and Sulhadi (2019) obtained data 

related to the level of content of 21st century skills in the Palestinian tenth-grade 

physics textbook. The findings revealed that the targeted textbook presented 

critical thinking, problem solving, and decision-making skills at the frequency rate 

of (61.86%), communication skills at the rate of (15.81%), creativity and innovation 

at the rate of (14.88%), and collaboration at the rate of (7.44%). The data 

presented showed that the physics textbook mainly practices critical thinking 

skills, problem solving, and decision making.  Ramadan and Ali (2019) discovered 

the extent to which the skills of the 21st century are integrated in the Palestinian 

fourth-grade science book. The results displayed that the skills of the 21st century 

were mainly present in the science book at a medium percentage of (30.90%). The 

study recommended the requirement to establish a criterion for constructing the 

fourth-grade science curriculum so to integrate the skills in a systematic way. 

A study by Sabhi (2016) identified the degree to which the 21st century 

skills were embodies in the advanced science course for the first intermediate 

grade in Saudi Arabia. The sample of the study constituted of six advanced science 

books for the first intermediate grade for the following semesters (2015-2016). 

The findings of the study displayed that the science books consist of a low level of 
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21st century skills with percentages reaching (22.86%) and (0%) life skills. The study 

recommended developing science courses designed for the intermediate level 

that incorporate the 21st century skills in a style that achieves the principles of 

cohesion, stability and integration. 

Educational reform has focused on promoting a pedagogical alteration to 

implement active learning methodologies and higher order thinking skills to 

reinstate the traditional rote-learning methods and teacher centered classes. 

However, all the above studies (Al-mughrabi, 2021; Al-Rubaie and Al-Saadi, 2021; 

Khaldi and Kishek, 2020; Oktafianto and Sulhadi, 2019; Sabhi, 2016), shed a light 

on the existence of a major gap between the skills embodied in the curriculum 

textbooks and the actual skills that should be integrated so as to prepare learners 

for the developments and changes in today’s society. The results of the 

aforementioned studies suggest that a change in school curriculum is necessary to 

adequately guide teachers, along with their students, on a path towards the 

obtainment of 21st century skills. 

According to the World Bank Group (2018), Middle East and North Africa 

(MENA) countries are still unable to realize the potential of education. The World 

Bank Group stated that: 

“Although much has changed politically, economically, and socially 
in MENA over the last decade, their education systems to a large 
extent have remained the same. Education has the potential to fuel 
important economic and social contributions, but its power to 
create change depends not only on its quality but also on 
complementary economic and social environments and the ability 
to leverage technology smartly” (World Bank Group, 2018, p. 4). 

Since the beginning of the 21st century, MENA has presented multisystem 

reforms that align the push for learning with a pull for skills. The multisystem 

reforms include economic reform as to bring the skills required in the labor market 

in line with those referred by the education system and perused by students. An 

economic reform helps MENA move away from a credentialist equilibrium to a 

skills equilibrium. Furthermore, a pull for skills would count on curricula to reflect 
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the skills that prepare students for social and economic life. Official Educational 

Curricula reforms ensure the alignment of what students learn with the skills 

demanded by society and the labor market.  

As a result, it is vital for researchers in the Arab world to analyze official 

educational curricula and ELT textbooks according to the extent of 21st century 

skills inclusion so as to make sure that educational curricula in the Arab world are 

not outdated and disconnected from real life because the result could cause a 

mismatch between what students acquire and what society and job market 

require. 

 

Teachers’ Readiness to Promote and Integrate 21st Century Skills 

The second section of the literature review sheds light on previous studies 

addressing teachers' readiness to promote and integrate 21st century skills in 

classrooms. 

 

Promoting 21st Century Skills in Classrooms 

The world’s changing conditions have led to a need for major 

transformations in the learning and teaching environments. There is a demand for 

21st century teachers to teach and apply the skills learners need to succeed in 

today’s society. While the demand for implementing 21st century skills exist for 

teachers, there is a lack of understanding on how to do so adequately. This section 

sheds light on literature addressing teachers' readiness to promote 21st century 

skills.  

The study of Sabbah et al. (2020), aimed to evaluate information and 

communications technology (ICT) and e-learning within Palestinian schools of 

primary and secondary levels in regard to the School-Led Initiatives (SLIs) on e-

learning. (SLIs) was a part of a project that was funded through the Belgian 

Technical Cooperation (BTC). The results indicated that teachers still require 

additional practice to acquire the 21st century skills, and that educational policy 
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should stimulate acquiring such skills by modifying the curriculum and catering 

teachers with the required inspiration, reinforcement, and training. The study 

found that 21st century skills ought to be integrated into classroom principles and 

standards in order for students to acquire learning proficiency. Padmadewi et al. 

(2020), analyzed the primary school Indonesian teachers' readiness to incorporate 

21st century skills in their classrooms. The sample of the study were six primary 

school teachers from multiple schools in Bali. A mixed-method design was used in 

order to collect data through questionnaires, interviews, and direct observation. 

The results revealed that even though teachers considered themselves as qualified 

to implement the skills, direct observations of classroom practices presented 

contradictory findings as some of the skills were not addressed at all, while other 

skills were inadequately implemented. The findings concluded that teachers must 

develop their understanding of competencies in implementing 21st century skills. 

Additionally, the study proposed that the schools must administrate seminars and 

workshops in relation to the implementation of 21st century skills as to enhance 

teachers' knowledge.  

Similarly, the case study of Luciana et al. (2020), examined the readiness 

of English teachers’ in integrating the 21st century skills within lesson plans in 

schools located in the Indonesian city and suburb areas of Badung Regency. A 

questionnaire consisting of seventeen items was utilized as to identify the 

readiness of English teachers, consolidated with document analysis. The results 

showed that the teachers in the city area only infused (59%) of the skills in their 

lesson plans, although teachers in the suburb area only infused (53%) of the skills. 

The results of the questionnaire were incompatible with the document analysis 

results. The study suggested that English teachers should follow the standards for 

teaching the 21st century skills and attend seminars about the implementation of 

21st century skills. 

Another study by Abualrob (2019) measured the actual performance of 

science teachers in the development of the 21st century skills for elementary level 
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students in Palestine. The findings revealed that teachers advanced eight 

categories of skills with a frequency of one to three times a month, which the 

researcher found to be inadequate for learners to acquire 21st century skills. 

Moreover, the results of the study illustrated the obligation of focusing on 

professional advancement and teacher training. According to Rusdin (2018), 

teachers are the main contributors to learners’ acquiring 21st century skills which 

deal with the 4C’s, creativity, communication, collaboration, and critical thinking 

skills. The study focused on teachers’ readiness in integrating and incorporating 

21st century skills. A survey was used as the research instrument and a total of one 

hundred and seven teachers were involved as the sample. The findings revealed 

that while teachers are prepared to incorporate 21st century skills in classes, they 

still require professional development training in order to optimize the outcomes. 

The study concluded that action has to be taken by policy makers to train teachers 

in order to develop their understanding, knowledge, and abilities in teaching 21st 

century skills.   

Teaching in this high technology era requires teachers to enhance their 21st 

century skills as to be aligned with the world’s on-going changes. It is vital to 

expose the competencies of teachers in today’s classroom. Norahmi (2017) 

examined students’ views as related to teachers’ competency in the 21st century. 

A survey was applied to analyze four competencies of teachers which are: 

pedagogy, personality, social relations and professionality, and the ability to use 

technology in the classrooms. The data was collected from Indonesian students in 

the University of Palankga Raya, and the results revealed that some teachers were 

not ready to use the technology in classrooms or to discuss global issues in daily 

life interactions. The study found that the development of teachers’ competencies 

ought to be the center focus of stakeholders. 

Another study by Santos (2017), assessed the 21st century learning skills of 

the students and the teaching practices of the teachers in the 21st century 

classrooms. The results of the survey showed that the superior skills of the 
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students were in utilizing technology as a means for learning, self-direction skills, 

and collaboration. Superior teaching practices included local connections, 

creativity, and innovation skills, and the use of technology as a tool for learning. It 

concluded that the perception of the students did not conform to the perception 

of the teachers. This research could serve as a foundation for workshops to help 

teachers improve their 21st century learning skills in classroom practices.  

Fisser and Thijs (2015), concluded that previous literature only emphasized 

on the significance of 21st century skills, with little investigation on the effective 

application of practices and attainable results in schools around the world. Their 

case study presented a thorough examination of the curriculum for primary and 

secondary schools in the Netherlands. The survey was taken by more than 1,600 

teachers in primary and lower secondary education. The results concluded that 

the curriculum provides schools and teachers with the possibility of integrating 

21st century skills but provided limited direction and motivation for teachers. Even 

though the results proved that teachers acknowledge 21st century skills and 

support implementing them, they lack focus and appropriate knowledge to teach 

these skills in the classroom. Teachers are expected to incorporate all the skills 

related to the 21st century so as to build good outcomes for the students.  

To conclude, the following studies (Sabbah et al., 2020; Padmadewi et al., 

2020; Luciana et al., 2020; Norahmi, 2017), recommended that teachers need to 

obtain an adequate grasp of the 21st century skills before implementing them in 

classrooms, especially because they are supposed to develop classroom activities 

that manifest the 21st century skills effectively in their teaching practice. 

Therefore, Ministers of Education and school boards could offer workshops for 

teachers who need professional development on how to implement 21st century 

skills in classrooms. Additionally, (Abualrob, 2019; Rusdin, 2018; Fisser and Thijs, 

2015; Santos, 2017), suggested that teachers need to obtain competent 

knowledge and skills as to guide and encourage students in the 21st century. 
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Accordingly, generating students that possess 21st century skills rely upon the 

teachers' readiness to influence the quality of teaching and learning process. 

 

Integrating 21st Century Skills in Classrooms 

The technological advancement in this era has been challenging all aspects 

of life. Students’ success in the 21st century demands more than basic knowledge 

and skills, they need to acquire 21st century skills such as information and 

communication technology (ICT), creativity and innovation, critical thinking and 

problem-solving, collaboration and communication, literacy skills, and life skills. 

Therefore, curriculums and teachers should be helping students to develop these 

skills.  

This section sheds light on literature addressing teachers’ practices of 

integrating 21st century skills in classroom. Haryani et al. (2021), explored the 

resources that Indonesian science teachers use in promoting the integration of the 

“4Cs” skills of creativity and innovation, critical thinking and problem solving, 

collaboration, and communication in science instruction. The findings indicated 

that teachers use various resources to help them equip for the integration of the 

4Cs skills into teaching practices, which involves various professional development 

(PD) programs, the internet, teachers’ cooperations, curriculum guidelines, and 

open resources. The participants confirmed that Teacher Professional Education 

(TPE) was the most convenient and beneficial PD program, and curriculum 

guidelines were the least competent for progressing 4C integration. The data 

suggested that curriculum guidelines support teachers administratively, but 

teacher PD programs and teacher collaboration offer a greater chance for the 

successful integration of the 4Cs skills into science instruction. The study 

suggested that education policy makers should promote teacher engagement 

through team teaching and to encourage all schools to organize workshops that 

focus on the integration and contextual practice of the 4Cs skills. In addition, 

Mallillin (2021), quantified the innovation and integration of the 4Cs skills in the 
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educational system as the foundation of support in regard to the quality of 

teaching in the 21st century. The participants of the study were fifty-five 

professional teachers from various public and private institutions. The findings 

demonstrated an important relation between the innovation and integration of 

the 4Cs skills in the educational system as observed among the respondents. The 

results demonstrated that the innovation and integration of the 4Cs skills boosted 

the students’ self-esteem, encouraged students to be creative, and uplifted their 

academic performance in the learning process. The research recommended that 

educational systems and teachers concentrate on the integration of the 4Cs skills 

due to its positive impact on the quality of teaching in the 21st century. 

Due to the rapid advancement of technology, Information and 

Communication Technology (ICT) has become a critical factor in education as it 

prepares students for their future. Integrating ICT skills in EFL learning can support 

and reflect a positive impact on students’ learning. Zain et al. (2020) presented a 

developed module on 21st century learning skills for a specific group of upper 

secondary school students taking part in a short-term language summer camp. The 

developed module necessitates using ICT skills, creativity, critical thinking, 

collaboration, and leadership skills. Moreover, it presented samples of lessons and 

activities that support the learning of language combined with 21st century skills. 

The results proved that students were able to benefit from the compelling 

features of the module, which adapted adequately the 21st century learning 

elements within the context of the tasks required. The study suggested that 

further probes into 21st century learning elements must be developed as to boost 

more module development within the advancement of language learning. Lubis 

(2018) identified thirteen Indonesian EFL teachers’ perceptions and attitudes 

toward the implementation of ICT integration. The findings of the questionnaire 

indicated that although such framework generate positive awareness, the benefits 

of the integration still focused primarily on the technical levels, rather than the 

communicative and functional ones in students’ learning mechanism. 
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Furthermore, time allocation and technical problems caused major restrictions to 

accomplish such integration. The study suggested that the associated parties to 

focus on the formulation of ICT integration with regard to students’ 

communicative skills. By the same token, the article by Hidayati (2016) 

investigated the benefits and challenges of integrating ICT in Indonesian English 

Language Teaching and Learning (LTL). The results identified the benefits of 

integrating ICT in LTL, as it leads to better ELT results and provides wider access 

for teachers and students to various resources, authentic materials, and 

interactive learning settings. However, integrating the use of ICT in LTL requires 

certain conditions, including using the tools in consensus with the objectives of 

learning, and teachers and students must develop a specific level of literacy so as 

to utilize the technologies. The study also recommended providing teachers with 

ICT professional training. 

To conclude, the following studies (Haryani et al., 2021; Mallillin, 2021; 

Zain et al., 2020; Lubis, 2018; Hidayati, 2016), displayed the advantages of 

integrating 21st century skills such as the 4Cs skills and ICT in classroom activities. 

In addition, they suggested enhancing teaching and learning process by integrating 

21st century skills into classroom tasks as to provide teachers and students with 

adequate learning experiences that suit this age. Finally, they highlighted the need 

for adequate teacher professional development programs in the direction of 

integrating 21st century skills in classroom tasks. Suitable teacher professional 

development programs and curriculums can assist teachers in implementing and 

employing new skills in the learning process. The findings of the above studies are 

aligned with previous mentioned research, such as: studies of; (Sabbah et al., 

2020; Padmadewi et al., 2020; Luciana et al., 2020; Norahmi, 2017; Al-mughrabi, 

2021; Al-Rubaie and Al-Saadi, 2021; Khaldi and Kishek, 2020; Oktafianto and 

Sulhadi, 2019; Sabhi, 2016), on school curriculum reform and teacher professional 

development programs. This illustrates the necessity of changing schools’ 

curriculums and textbooks to efficiently guide teachers and students on a path 
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towards successful formation of the 21st century skills. Additionally, the studies 

show the need to provide continuous professional development for teachers as to 

improve their perceptive and application of the 21st century skills. 

 

Summary     

Based on the results of the literature review conducted on the subject 

matter, it is indisputable that to deal with 21st century globalization, learners need 

to acquire 21st century skills in order to succeed in future studies and careers. 

Therefore, change is essential, and it is paramount for stakeholders, teachers, and 

educational planners to be involved in the process of integrating and 

implementing 21st century skills in schools’ curricula. Schools’ curricula should 

provide an ideal learning environment where both teachers and students can 

develop and acquire the skills that best serve the needs of today’s challenging era. 

Certainly, the educational policy should motivate teachers to practice acquiring 

the 21st century skills through providing effective training workshops and 

professional development programs. The review of previous studies show an 

unequal degree of distribution among the 21st century skills integrated in EFL 

textbooks, such as the studies of (Rinekso, 2021; Rakhmawati and Priyana, 2019; 

Ait Bouzid, 2016; Al Masri et. al., 2016; Hamdona, 2007). Other studies 

demonstrated a minimal and unequal degree of inclusion of twenty-first century 

skills in the content of other textbooks, such as the studies of (Al-mughrabi, 2021; 

Al-Rubaie and Al-Saadi, 2021; Khaldi and Kishek, 2020; Oktafianto and Sulhadi, 

2019; Sabhi, 2016). All of the above studies highlighted a major gap between the 

skills included in the curriculum textbooks, and the actual skills that ought to be 

incorporated in the textbooks to prepare learners to face the changes in today’s 

society. 

In the current study, a conclusion recommends that 21st century skills must 

be integrated in the content of EfP grade eleven and twelve students’ textbooks, 

file:///C:/Users/SAM/Desktop/Thesis/Life%20Skills%20in%20English%20Textbooks%20in%20Jordan.pdf
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and that teachers should be given the appropriate training to teach such skills. 

Within the limits of the researcher's knowledge, there have been no prior studies 

that have aimed to determine the degree of inclusion of the 21st century skills in 

the content of English for Palestine - grade eleven and twelve students’ textbooks, 

or studies that have identified the required 21st century skills that should be 

included in the targeted textbooks. The current study seeks to bridge the research 

gap in this context. 
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Chapter Three 

 Methodology 

Introduction  

The main aim of this study was to identify to what extent are the 21st 

century skills included in the content of English for Palestine – grades eleven and 

twelve students’ textbook. This research is descriptive in nature as it used the 

analytical approach design (content analysis and percentage frequency) for three 

main categories of skills: 1. Learning and Innovation Skills, 2. Information, Media, 

and Technology Skills, and 3. Life and Career Skills. In this chapter, the instruments 

of the study are explained in more detail. Moreover, the data collection and data 

analysis is presented thoroughly. The research design and procedures are justified 

and clarified as to reinforce the validity and reliability of the study’s findings. 

 

Research Design 

A descriptive content analytical method was conducted due to its 

relevance and suitability for achieving the study’s first objective, which is to 

determine the extent to which the current Palestinian English curricula for grades 

eleventh and twelve students’ textbook manifests the skills of the 21st century. 

These skills have been transformed into a content analysis tool (Appendix A) that 

includes specific indicators to measure the availability of the skills that have been 

identified and developed by the Partnership for 21st Century Skills (2015). In 

addition, the thematical analytical method was conducted as to accomplish the 

study’s second objective, which is to determine how often the 21st century skills 

are emphasized in the English classes of grades eleven and twelve. The same skills 

and indicators of the content analysis card have been modified into a classroom 

observation tool (Appendix B) with a specific rating scale. 
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Instruments of the Study 

The study employed two tools to collect qualitative data namely a content 

analysis card (Appendix A) and a classroom observation checklist (Appendix B). 

To construct the study’s tools, the researcher focused on a modern international 

framework “The Partnership for 21st Century Learning” (P21) (Battelle for Kids, 

2019). The P21 model assists in finding taxonomies of 21st century skills, which 

guided the researcher to categorize the skills included in the content of EfP grade 

eleventh and twelfth students’ textbook. The P21 model is briefly explained in this 

section and check Appendix E for further information. 

 

The Partnership for 21st Century Learning  

The mastery of 21st century skills is what prepares students and 

practitioners to face today’s difficult life situations and work conditions. The P21 

model was developed in 2008 by “Battelle for Kids”, which is a national not-for-

profit organization that collaborates with school systems and communities to 

accomplish the promise of 21st century learning for all students (Battelle for Kids, 

2019).  

 

 

 

 

 

 

 

 

 

Figure (3.1): P21 Framework for 21st Century Learning  

Source: (Battelle for Kids, 2019)     
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The P21 model has created a pedagogical framework that aims to provide 

learners with skills demanded from the evolving job market and technology. The 

ultimate objective of the above framework is to facilitate the integration of key 

skills into the education systems in order to enhance the learning and life 

outcomes for all learners. P21 focuses on the following skills: 

Learning and innovation skills that include creativity and 
innovation, critical thinking and problem solving, communication 
and collaboration; Information, media, and technology skills that 
include information literacy, media literacy, and information, 
communication, and technology (ICT) literary; and life and career 
skills that include flexibility and adaptability, initiative and self-
direction, social and cross-cultural, productivity and accountability, 
and leadership and responsibility skills (Battelle for Kids, 2019, pp. 
4-8). 

P21 identifies the indicators under each subskill that learners must acquire 

to succeed in work and life. Therefore, it is crucial to highlight the indicators that 

Battelle for Kids (2019) categorized under each subskill. However, for the purpose 

of this study, only the ones that are related to the students’ acquiring 21st century 

skills are quoted. Check (Appendix E), which quotes the indicators of 21st century 

skills from the P21 framework. 

 

Content Analysis Card 

To achieve the study’s purposes, the researcher developed a content 

analysis card based on the 21st century skills and indicators that were introduced 

by the Modern Conceptual Framework P21 (Battelle for Kids, 2019, p. 21). The 

designed tool was used as a general framework for analyzing the eleventh and 

twelfth grade EfP students’ textbook considering the main skills of the 21st century, 

namely: 1. Learning and Innovation Skills, 2. Information, Media, and Technology 

Skills, and 3. Life and Career Skills. In addition, the tool clarifies the subskills and 

the indicators that underlie each one of the main skills.   
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Classroom Observation Checklist 

The designed tool was used as a general framework for observing eleventh 

and twelfth grade classes taking into consideration the need to equip students 

with the main skills of the 21st century, namely: 1. Learning and Innovation Skills, 

2. Information, Media, and Technology Skills, and 3. Life and Career Skills. The 

main skills, subskills and indicators of the content analysis card have been 

modified into a classroom observation checklist (Appendix B) with a specific rating 

scale. Table (3.1) below shows the rating scale for the classroom observation 

checklist. 

Table (3.1): Rating Scale of the Classroom Observation Checklist 

Frequency Rating Scale 

Always 13+ 

Often 9-12 

Sometimes 5-8 

Rarely 1-4 

Never zero 

 

Validity and Reliability of the Instruments 

 To ensure the validity and reliability of the study instruments:  

• The content analysis card was shared with experts (members at the Faculty of 

Education in Berzeit University, who have prosperous experience in the field of 

education and research). This is to guarantee that the data collected is valid and 

to support in answering the research questions. Based on the feedback of the 

reviewers, alterations and additions were made in regard to wording and adding 

new skills.  

• Collected data from classroom observations were re-visited with the four English 

teachers for verification purposes (respondent validation) as to confirm the 

validity of the data collected and the classroom observations’ results.    
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• To carry out the classroom observations, a permission request letter was 

granted by the schools’ principals as to gain ethical approval. (Appendix C) 

shows the approval of the schools’ principals to conduct the classroom 

observations. Moreover, the researcher gave the English language teachers 

pseudonyms as to maintain privacy. 

• To guarantee interrater reliability of the results collected through textbooks’ 

analysis, the researcher worked with a colleague to analyze the certain parts of 

the data as to ensuring consistent results. The researcher achieved a high 

reliability by comparing content analysis of certain units in the targeted 

textbooks. The second analyst has a master’s degree in teaching EFL and has six 

years of experience in teaching the English for Palestine curriculum of the 

eleventh and twelfth grade. The second analyst was requested to analyze the 

first unit of the two targeted textbooks based on the rules of analysis that were 

agreed upon. Then the ration agreement was measured among the two data 

collectors. 

Table (3.2): Percentage of Agreement Among Analysts 

Total of Skills in 

Unit One 

The 

Researcher 

The Second 

Analyst 

Percentage of 

Agreement 

Rate 

11th Grade TB 34 29 85.3% 

12th Grade TB 49 42 85.7% 

 

Table (3.2) shows that the percentage of agreement rate between the two 

analysts reached (85.3%) for the 11th grade TB and (85.7%) for the 12th grade TB. 

Thus, the ratios indicate the availability of high degree of reliability in the analysis. 

For example, the researcher and the second analyst couldn’t agree on one 

of the exercises in the 11th GTB that instructs students to "Think about what 

subject or skill you might like to study on a distance learning course. Then fill in 

the form below for yourself" (U. 1, p. 12). The second analyst recognized this 
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activity as an indicator that enables students to exhibit uniqueness and ingenuity 

in their ideas. As a result, the exercise helps students develop their innovative and 

creative thinking. Yet, the researcher determined that the same activity helped 

students develop both initiative and self-direction abilities as well as creativity and 

invention skills because it encourages them to monitor, define, and complete the 

work without the teacher's direct supervision. Another example is when the 

researcher and the second analyst disagreed on one of the exercises in the 12th 

GTB that instructs students to “Look at the picture and quotation. Then discuss 

the questions below in pairs or small groups” (U.1, p. 6). The second analyst 

identified this activity as improving students' abilities to think critically, solve 

problems creatively, and innovate. However, the researcher added the acquisition 

of students' flexibility and adaptability skills to the classification of the same 

activity made by the second analyst because the exercise allows students to work 

in groups where they must cope with compliments and criticism and compromise 

opposing points of view in order to arrive at potential solutions. 

 

 The Study’s Procedure  

The study employed two tools as to collect qualitative data namely 

classroom observation checklist, and content analysis card. Therefore, the study 

has two different sources of data. The data collected through classroom 

observations of the eleventh and twelve grades in both the scientific and literary 

streams in four selected private schools in Ramallah district, which are: The Arab 

Evangelical Episcopal School, Saint Joseph school, Saint George School, and Latin 

Patriarch School. The aforementioned schools were chosen due to their close 

location to where the researcher works. Check Table (3.3) below that clarifies the 

distribution of classroom observations. 
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                          Table (3.3): Distribution of Classroom Observations 

Name of School 
Scientific Route 

Classroom 

Literary Route 

Classroom 

Total of Classroom 

Observations 

AEES 2 2 4 

LPS 0 3 3 

SGS 2 2 4 

SJS 4 0 4 

Total 8 7 15 

The data of the study for the content analysis consisted of all the questions, 

activities, diagrams, texts, and pictures included in the eleventh and twelfth grade 

EfP students’ textbook. Each textbook has ten units. 

To elaborate on how the researcher analyzed diagrams, for example, one 

of the exercises in the 11th GTB (U. 3, p. 31) instructs students to “Look at the pie 

chart. Then complete the sentences below” (Baxter, 2015b). This type of exercise 

teaches students how to use and read pie charts, identify the relationship of parts 

to the whole, analyze, detect and use the specific information to perform certain 

calculations or answer questions that require critical thinking. Therefore, the 

exercise was analyzed and classified as acquiring students with critical thinking 

skills that are needed for the 21st century. 

Moreover, to elaborate on how the researcher analyzed pictures, for 

example, one of the exercises in the 11th GTB (U. 5, p. 48) instructs students to 

“Look at the book cover. Then discuss these questions in pairs or small groups”. 

The picture of the book’s cover was classified as accruing students with creativity 

and innovation skills, communication and collaboration skills and life and career 

skills. When students are instructed to work together, they get the chance to 

collaborate effectively and respectfully, communicate original ideas and evaluate 

the ideas of others about what kind of book it might be and what they think might 

be included in it. Also, the students learn to be open and responsive to new and 

different perspectives and to value the individual contributions made by each 

team member. Finally, this type of exercise with a picture related to it helps 
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students adapt to varied contexts, exercise flexibility, and deal positively with 

praise and criticism.  

 

Data Analysis 

The data analysis explains in detail the procedures of the targeted 

textbooks’ analysis and the thematic analysis of the classroom observation notes. 

 

Textbooks’ Analysis 

To analyze the ten units in each targeted textbook, the research followed 

the content analysis qualitative methodology according to a developed checklist 

(Appendix A). This study used the descriptive content analytical method as to 

describe to what extent the 21st century skills are included in the content of 

English for Palestine – grades eleven and twelve students’ textbook. This research 

is descriptive in nature as it used the analytical approach design (content analysis 

and percentage frequency) for three main categories of skills: 1. Learning and 

Innovation Skills, 2. Information, Media, and Technology Skills, and 3. Life and 

Career Skills. The percentages of frequency represent the total number of ideas 

that were found in the targeted textbook, which indicate acquiring students with 

21st century skills. The analysis of the textbooks’ units focused on the following 

data: exercises, activities, diagrams, texts, and pictures, which show or indicate 

acquiring students with 21st century skills.  

It is crucial to note that multiple indicators frequently overlap for the 

same data; consequently, if the same data had multiple indicators for a single 

subskill, it was only counted once; however, if it had multiple indicators for 

different subskills, it was categorized under those subskills and counted once for 

each subskill. The researcher analyzed according to the three main skills and 

subskills of the 21st century as follows: 
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Table (3.4): Main Skills Used to Analyze the Textbooks’ Units 

No. Main Skills 
11th Grade Textbook 12th Grade Textbook 

Frequency Percentage Frequency Percentage 

1. 
Learning and Innovation 

Skills 

    

2. 
Information, Media, 

and Technology Skills 

    

3. Life and Career Skills     

Total     

               

Table (3.5): Subskills Used to Analyze the Textbooks’ Units 

No.               Subskills 
    11th Grade Textbook     12th Grade Textbook 

Frequency Percentage Frequency Percentage 

1. Creativity and Innovation 
Skills 

    

2. Critical thinking and 
problem-solving skills 

    

3. Communication and 
collaboration skills 

         

4. Information Literacy Skills     

5. Media Literacy Skills     

6. ICT Literacy     

7. Productivity and 
Accountability Skills 

    

8. Flexibility and adaptability 
skills 

    

9. Initiative and self-
direction skills 

    

10. Social and Cross - Cultural 
Skills 

    

Total     

 

Thematic Analysis of Classroom Observations 

The researcher observed fifteen English classes and transcribed in detail 

the data of each observed class. Data collected through classroom observations 

was analyzed by following the method of Braun & Clarke “Using thematic analysis 

in psychology”, (2006). Braun and Clarke mentioned six phases for thematic 
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analysis which the researcher followed thoroughly. In phase one, the researcher 

familiarized herself with all aspects of the classroom observation data by rereading 

the data multiple times. During this phase, the researcher took notes and 

underlined important concepts throughout the rereading process to help in 

identifying possible codes. In phase two which focuses on generating initial codes, 

the researcher organized the data and coded them using different highlighter 

colors. In phase three, the codes were organized and developed into themes. In 

phase four, the themes were reviewed, revised, and edited. Then, the themes 

were defined and named in phase five. Finally, in phase six, the researcher 

produced the final themes supporting them with some data extracts. The six 

phases are described in detail as follows: 

1. Phase One: Familiarizing yourself with your data 

Phase one includes reading the entire data, then identifying the sample 

selection and the unit size to encode. The researcher collected the data through 

interactive means with some initial analytic interests and thoughts. Then, the 

entire data was read in an active way as to identify possible semantic patterns. 

1.1 Sample selection: There was no selection of a specific sample, but all 

classroom observations notes (data) taken from observing 11th grade and 12th 

grade literary and scientific routes in four private schools were analyzed. This was 

done because choosing a sample system may limit the amount of analyzed data 

and may cause the loss and exclusion of phenomena related to the research 

questions. 

1.2 Choose the unit size to encode: The classroom observation notes for each of 

the four schools were divided separately and a different color was assigned to 

each school. 

2. Phase Two: Generating the coding system: The data of the classroom 

observation notes was transcribed into written form in order to conduct the 

thematic analysis. After reading the data actively and thoroughly, the following 
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formal codes were given to the semantic content in the data that appeared 

meaningful and in relation to the study’s purpose. 

2.1 The formal codes are as shown below: 

-Work in Pairs: WP 

-Explain Answer: EA 

-Class Discussion: CD 

-Utilize Time: UT 

-Communicate Ideas: CI 

-Complete Task: CT 

-Deal with Feedback: F 

-Deal with Praise: P 

-Ask Questions: Q 

-Use Digital Technology: T 

-Research Information: RI 

2.2 Demonstrating data extracts to the formal codes: The detailed table below 

shows the codes and an extract example per code from the classroom observation 

notes of each school.  

Table (3.6): Extract Examples Per Code 

CD WP EA 

The teacher and students 
were both involved in an 
open discussion about 
“What makes the world 
Shrink?” “How dangerous 
the world is becoming?”, 
and “How dangerous it is 
for young people to 
become addicted to 
technology?". 

The teacher wrote an 
exercise on the board 
and students had to 
work in pairs to answer 
it in their notebooks. 

The student explained 
that the correct answer 
was “Might” because of 
the indicator “I don’t think 
so” in the second part of 
the sentence. Another 
student explained that the 
correct answer was “may 
well” because of the 
indicator “She’s”. 

CT F P 

The students worked in 
pairs as to complete the 
sentences with the past 
simple or the past 
continuous form of the 
verbs in brackets. 

The teacher explained 
that the correct answer 
is “is going to” as you 
can see the clouds’ 
color which is proof 
that it is going to rain. 

The teacher praised their 
answers and told them 
that “Tourists no longer 
need tourist guides to 
provide them with 
information about tourist 
sites. 
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RI UT T 

The teacher asked the 
students to find out from 
the internet what the 
logo of the Olympic 
games means and to 
write it down in their 
notebooks as homework. 

The students were 
given eight minutes to 
write three to five 
sentences about one of 
the Olympic games on 
a piece of paper. 

The teacher opened 
Wikipedia on the 
touchscreen display and 
showed them all the 
information that is 
available about a village 
named “Aboud” in 
Palestine. 

CI Q  

The students answered 
that they must be careful 
when there are involved 
in accidents or near 
accidents, electrical 
faults, gas leaks, and fire; 
or when they are using 
sharp knives, matches, 
candles, and the oven”. 

One of the students 
asked the teacher what 
the difference is 
between saying "I'm 
having a party next 
Saturday" and "I'm 
going to have a party 
next Saturday". 

 

 

2.3 Frequency of the formal codes: The detailed table below shows the frequency 

of each code found in the classroom observation data of each school. 

 

Table (3.7): Frequency of the Formal Codes Per School 

Codes (AES) (AAC) (SGS) (SJS) Total 

WP 2 0 0 0 2 

EA 2 0 2 4 8 

CD 2 2 3 0 7 

UT 3 1 0 0 4 

CI 13 23 24 12 72 

CT 4 3 5 5 17 

F 5 2 4 3 14 

P 1 2 7 2 12 

Q 1 0 0 0 1 

T 0 2 0 0 2 

RI 0 1 0 0 1 
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3. Phase Three: Searching for themes 

3.1 Grouping the codes according to their similarities 

1. Life and career skills (LCS): 

- Students dealing positively with praise (P). 

- Students dealing positively with feedback (F). 

- Students managing workload effectively by utilizing time (UT). 

2. Information, media, and technology skills (IMTS):  

- Use of digital technologies (T). 

- Research information (RI). 

3. Learning and innovation skills (LIS): 

- Explain answer: EA 

- Complete task: CT 

- Communicate information: CI 

- Work in pairs: WP 

- Class discussion: CD 

- Ask questions: Q 

 

                 (LCS)                     (IMTS)                             (LIS) 
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3.2 Visualizing a Concept Map  

Figure (3.2): A Concept Map 

 

Summary 

In this chapter, the researcher introduced the research methodology and 

explained the material that will be analyzed. Further, she explained the classroom 

observations that will be conducted to collect the study’s data. The researcher also 

described the data collection instruments and explained how the instruments 

were assured as valid and reliable. In addition, the researcher illustrated how the 

collected data will be analyzed. The results of the study will be presented in the 

next chapter. 
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Chapter Four 

 Research Findings 

Introduction 

The purpose of the current study is to analyze English for Palestine 

students’ textbooks based on the availability of 21st century skills for the 11th and 

12th grades. All the questions, activities, diagrams, texts, and pictures included in 

the textbooks’ units will be analyzed except units six and twelve as they are 

revision units. To achieve the purposes, the study attempts to answer the 

questions of the study through using a modified content analysis card and a 

classroom observation checklist developed by the researcher and refereed by a 

panel of experts for investigating the 21st century skills latent in the content of the 

targeted textbooks.  

The research data was collected from the textbooks’ analysis and 

classroom observation notes. First, the research shows the results of the gathered 

data from the content analysis card by demonstrating the frequencies and 

percentages of the 21st century skills. Next, it sheds lights on the 21st century skills 

that are incorporated within the English for Palestine grade eleven and twelve 

students’ textbook. Then, the research focuses on the application of these skills 

within the classroom activities by analyzing classroom observation notes. Lastly, 

the results will be presented in relation to the research questions. 

 

Main Findings 

Results of the Content Analysis Card 

The results of the gathered data from the content analysis card are 

demonstrated by the frequencies and percentages of the 21st century skills in the 

targeted textbooks. 
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Table (4.1): Main Skills’ Percentages of Frequency in the Targeted Textbooks 

No. Main Skills 11th Grade TB 12th Grade TB 

  Frequency Percentage Frequency Percentage 

1. Learning and 
Innovation skills 

339 80% 391 70.80% 

2. Information, Media, 
and Technology skills 

4 0.90% 0 0% 

3. Life and Career 
skills 

84 19.10% 161 29.20% 

Total 427 100% 552 100% 

 

To clarify, one can look at figure (4.1) that reflects table (4.1).  

Figure (4.1): The chart Reflects Table (4.1) 

 

Table (4.1) presents the percentage of frequencies for each 21st century 

skill. Learning and innovation skills got the highest score in a percentage of (80%) 

for the 11th grade TB and (70.80%) for the 12th grade TB. Life and career skills got 

the second score in a percentage of (19.10%) for the 11th grade TB and (29.20%) 

for the 12th grade TB. The lowest score in percentage was for information, media, 
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and technology skills which was (0.90%) for the 11th grade TB and (0%) for the 12th 

grade TB.  

Table (4.2): Subskills’ Percentages of Frequency in the Targeted Textbooks 

No. Sub Skills 
11th Grade Textbook 12th Grade Textbook 

Frequency Percentage Frequency Percentage 

1. Creativity and innovation skills 43 9.6% 95 17.2% 

2. Critical thinking & problem-

solving skills 

220 49.2% 214 
38.8% 

3. Communication and 

collaboration skills 

76 17% 82 
14.9% 

4. Information literacy skills 2 0.4% 0 0% 

5. Media literacy skills 1 0.2% 0 0% 

6. ICT literacy skills 1 0.2% 0 0% 

7. Productivity and 

accountability skills 

11 2.5% 23 
4.2% 

8. Flexibility and adaptability 

skills 

40 8.9% 58 
10.5% 

9. Initiative and self-direction 

skills 

22 4.9% 44 
8% 

10. Social and cross - cultural skills 23 5.1% 18 3.3% 

11.      Leadership and responsibility 

skills   

8 1.8% 17 
3.1% 

 Total 447 100% 551 100% 

   To clarify, one can look at figure (4.2) that reflects table (4.2). 

Figure (4.2): The Chart Reflects table (4.2) 
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Table (4.2) shows that learning and innovation skills have the highest 

percentages of sub skills. As critical thinking and problem-solving skills have a 

percentage of 49.2% in the 11th grade TB and 38.8% in the 12th grade TB. Next, is 

communication and collaboration skills with a percentage of 17% in the 11th grade 

TB and 14.9% in the 12th grade TB. After that is creativity and innovation skills with 

a percentage of 9.6% in the 11th grade TB and 17.2 in the 12th grade TB. 

Additionally, life and career skills are distributed in the 11th grade TB throughout 

the following subskills’ percentages: productivity and accountability skills 2.5%, 

flexibility and adaptability skills 8.9%, initiative and self-direction skills 4.9%, social 

and cross - cultural skills 5.1%, and leadership and responsibility skills 1.8%. 

Furthermore, life and career skills are distributed in the 12th grade TB throughout 

the following subskills’ percentages: productivity and accountability skills 4.2%, 

flexibility and adaptability skills 10.5%, initiative and self-direction skills 8%, social 

and cross - cultural skills 3.3%, and leadership and responsibility skills 3.1%. 

Surprisingly, the lowest percentage of the sub skills included in the targeted 

textbook is of information, media, and ICT literacy skills with percentages of 0.4%, 

0.2%, and 0.2% in the 11th grade TB, and percentages of zero% in the 12th grade 

TB.  

 

Results Related to the First Question of the Study 

To what extent are the 21st century skills included in the content of English for 

Palestine – grade eleven and twelve students’ textbook? 

Table (4.1) shows that the highest percentage is for Learning and 

Innovation Skills which is (80%) in the 11th grade TB and (70.8%) in the 12th grade 

TB. Then, the highest percentage is followed by Life and Career Skills with a 

percentage of (19.1%) in the 11th grade TB and (29.2%) in the 12th grade TB. Lastly, 

the lowest percentage was for Information, Media, and Technology Skills which is 

(0.9%) for the 11th grade TB and (0%) for the 12th grade TB.  
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Analysis of the 11th and 12th Grade Students’ Textbook 

This section addresses the analysis of the English for Palestine grade eleven 

and twelve students’ textbook. It aims to objectively examine the actual presence 

of the following skills: Learning and Innovation Skills, Information, Media, and 

Technology Skills, and Life and Career Skills.  

 

A. Learning and Innovation Skills  

1. Critical Thinking and Problem-Solving Skills 

The integration of critical thinking and problem-solving skills is manifested 

throughout the two textbooks by many indicators. Without a doubt, these skills 

associate with fundamental language tasks such as sentence completion, 

matching, True or False questions, replacing underlined parts with words or 

phrases from the texts, choosing the correct answer, and correcting mistakes in 

sentences. Accordingly, it is crucial to provide examples from the units of the 

textbooks that indicate acquiring students with critical thinking and problem-

solving skills.  

1.1 Analyze and Reflect Critically  

Few tasks demand the students to analyze and reflect critically on their 

learning experiences and process, such as critically thinking where to place the 

right answers in the sentences as to complete them. For example, in one of the 

exercises in 12th grade textbook (GTB), students are instructed to “Complete the 

sentences with phrases from the text” (U. 1, p. 7). Other tasks require the students 

to critically evaluate which form of a verb is correct and the reasons behind their 

answers. For example, in one of the exercises in the 12th GTB, students are 

instructed to “Complete the sentences with the correct form of the verbs in 

brackets: infinitive or -ing form” (U. 11, p. 116). 
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Figure (4.3): (12th GTB, U. 11, p. 116) (Baxter, 2015b) 

Figure (4.4): (12th GTB, U. 1, p. 7) (Baxter, 2015b) 

Other tasks help improve the learning process by granting the students with a 

detailed understanding of learning processes that are linked with an analysis of 

how to reflect critically. For example, in one of the exercises in the 11th GTB, 

students are instructed to “Read the summary of the Listening text from Period 5. 

Then use your notes from Activity 2 to write a similar short paragraph about 

Palestine” (U. 10, p. 111). 

 

 

 

  

Figure (4.5): (11th GTB, U. 10, p. 111) (Baxter, 2015b) 



52 
 
 

 

 

In order for students to write a similar paragraph about Palestine, first of 

all, they have to examine and compare between the law-making process in 

Palestine and the UK. Then, to reflect critically using previous materials, as they 

are requested to reread the summary of the listening text and use the notes from 

a previous activity.  

 

1.2 Use of Various Types of Reasoning 

Most of the grammar tasks in the textbooks were presented in the 

inductive approach. Inductive grammar learning involves the students detecting 

or observing patterns and finding out a ‘rule’ for themselves before they practice 

the language. Extract examples, in one of the exercises in the 12th GTB, students 

are instructed to “Look at the examples. Then complete the grammar rules by 

adding subject or object” (U. 7, p. 73). 

                Figure (4.6): (12th GTB, U. 7, p. 73) (Baxter, 2015b) 

 

Another extract example from the 11th GTB, students are instructed to 

“Look at the examples. Then complete the grammar rules” (U. 5, p. 54). 
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Figure (4.7): (11th GTB, U. 5, p. 54) (Baxter, 2015b) 

The inductive learning tasks presented in the textbook are mainly guided. 

This means, the examples guide the learner to elicit the grammar rule. 

Subsequently, this could enhance learner autonomy and motivation. In general, 

reasoning skills help students to become aware of their processes of thought, 

which helps in improving meta-cognition (thinking about one’s thinking) in  order 

to solve problems and evaluate situations carefully. Reasoning skills leads students 

to become autonomous learners that monitor and assess their own thinking. 

Acquiring and using correct grammar components of the language empowers 

students to communicate their thoughts and ideas clearly and creatively whether 

in written or spoken form.  

 

1.3 Evaluate Evidence and Alternative Point of View 

Tasks that demand the students to explain texts or pictures can also be 

classified under critical thinking. The students, in these tasks, utilize their 

intellectual effort as to evaluate evidence and analyze alternative points of views 

to produce answers that rely profoundly on their background knowledge and 

one’s own perspective. For example, in one of the exercises in the 12th GTB, the 

students are instructed to “Look at the pictures. Then discuss the questions in pairs 

or small groups” (U. 3, p. 31). 

 



54 
 
 

 

 

 

 

 

         Figure (4.8): (12th GTB, U. 3, p. 31) (Baxter, 2015b) 

 

Another extract example from the 11th GTB, students are instructed to “In 

pairs or small groups, discuss what comments you might leave on Alan Finn’s 

blog” (U. 8, p. 81). 

      Figure (4.9): (11th GTB, U. 8, p. 81) (Baxter, 2015b) 

Another extract example from the 12th GTB, in one of the exercises, 

students are instructed to “Read the texts again. Then complete the tasks on page 

103” (U. 10, p. 102). These types of texts arouses students’ imagination and critical 

thinking as to evaluate specific scenarios and reach answers that are implicit 

within the text. 
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Thus, it increases students’ curiosity to evaluate statements and 

arguments, to distinguish between facts and opinions, and to assess their own 

beliefs. 

         Figure (4.10): (12th GTB, U. 10, p. 102) (Baxter, 2015b) 

 

1.4  Synthesize and Connect Between Information and Arguments 

         Some tasks initiate students’ argumentative synthesis and logical thinking. 

For example, in one of the exercises in the 12th GTB, students are instructed to 

“Read the first paragraph of a student’s personal statement. Then discuss the 

questions below in pairs or small groups” (U. 2, p. 22). This task allows students to 

synthesize and recognize patterns of thinking as to indicate agreement or 

disagreement with the statements of the text. Moreover, students connect 

between the statements of the text with advice borrowed from a previous task 

material. Source materials from previous tasks provide students with evidence to 

decide whether the statements of the text should be included in a personal 

statement or not. 
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Figure (4.11): (12th GTB, U. 2, p. 22) (Baxter, 2015b) 

Another extract example, in one of the exercises in the 12th GTB, students 

are instructed to “Discuss the questions in pairs or small groups” (U. 7, p. 75). To 

accomplish this task, students have to reread the text entitled “Case Study: Milton 

Secondary School” on p. 70 and evaluate it in order to take a stance and create a 

well-supported argument of why it is useful for students to arrange their own work 

experience.  

Figure (4.12): (12th GTB, U. 7, p. 75) (Baxter, 2015b) 

Moreover, in one of the exercises in the 11th GTB, students are instructed 

to “Read the four texts (A to D) quickly. Then answer these questions” (U. 7, p. 68). 

This task enables students to experience the steps of argument development and 

information synthesis because they have to compare and contrast between eating 
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healthy food and fast food. Therefore, students can evaluate conflicting claims, 

judge evidence, learn to articulate their thoughts clearly, and to take into 

consideration the ideas of others in a respectful and critical manner.  

 

1.5 Interpret Information and Draw Conclusions 

When students are instructed to read a text or a passage, sometimes the 

most important points are stated implicitly while others explicitly. To draw 

conclusions, students need to put together puzzle pieces to figure information out. 

Drawing conclusions means putting together ideas to understand a point that was 

not explicitly stated in the passage. For example, in one of the exercises in the 12th 

GTB, students are instructed to “Answer the questions” (U. 8, p. 79), and in one of 

the exercises in the 11th GTB, students are instructed to “Decide whether these 

statements are True or False. If there is not enough information to decide, choose 

doesn’t say” (U. 2, p. 15). 

 

   

Figure (4.13): (12th GTB, U. 8, p. 79) (Baxter, 2015b) 
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Figure (4.14): (11th GTB, U. 2, p. 15) (Baxter, 2015b) 

 

It is crucial for students to acquire the ability to comprehend, evaluate, and 

synthesize data and numeric information. For example, in one of the questions in 

the 12th GTB, students are instructed to “Read the news story below quickly to find 

out the results. Then enter them on the chart” (U. 2, p. 16). This task focuses on 

the importance of understanding how to interpret data and statistics in a 

passage. Students need to be taught the skills of critical analysis when presented 

with a data set, such as how to read visual representations of data and evaluate 

statements about data. 

 

 

 

 

 

 

 

 

 

Figure (4.15): (11th GTB, U. 2, p. 16) (Baxter, 2015b) 
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1.6 Solve Different Kinds of Non-Familiar Problems 

Problem-solving skills are readily apparent in exercises that do not have a 

clear solution or answer because they influence the natural activation of problem-

solving skills in students. Therefore, it requires students to carefully examine and 

discuss their options, evaluate all evidence, and then decide on the right answers 

logically. Certain problem-solving exercises require the students to use critical 

thinking skills. Therefore, the students learn how to activate both skills in those 

types of tasks. For example, in one of the exercises in the 12th GTB, students are 

instructed to “Discuss the question in pairs or small groups” (U. 5, p. 52). 

Furthermore, in one of the exercises in the 11th GTB, students are instructed to 

“Discuss this question in pairs or small groups” (U. 3, p. 31). 

Figure (4.16): (12th GTB, U. 5, p. 52) (Baxter, 2015b) 

Figure (4.17): (11th GTB, U. 3, p. 31) (Baxter, 2015b) 

 

Students apply critical and creative thinking skills throughout the 

engagement with problem-solving processes which typically results in making 

decisions, evaluating, and choosing solutions. These tasks aid students in acquiring 

skills needed in the real world and to become autonomous learners and intellects. 

 

 

 



60 
 
 

 

 

1.7 Identify and Ask Significant Questions 

The targeted textbooks have few tasks that intrigue students’ curiosity to 

identify and ask significant questions to clarify various points of view and lead to 

better solutions. For example, in the 12th GTB, students are instructed to: “Work 

in pairs. If necessary, finish planning the essay that you started in period 5. Then 

write it in the space below. You can use this plan” (U. 5, p. 56). 

Figure (4.18): (12th GTB, U. 5, p. 56) (Baxter, 2015b) 

 

Another extract example, in one of the exercises in the 11th GTB, students 

are requested to “Look at the pictures. Then discuss the questions below in pairs 

or small groups” (U. 7, p. 70). These examples provide students with the chance 

to ask relevant questions that will help to clarify their thoughts and those of others 

as well. Without a doubt, identifying and asking relevant questions will help 

students to achieve better understanding and stimulate meaningful 

conversations.  
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Figure (4.19): (11th GTB, U. 7, p. 70) (Baxter, 2015b) 

 

Curiosity and the skill of formulating and asking questions can help 

students in identifying their own knowledge deficiency and to critically think and 

evaluate information from other individuals, to and work creatively and 

constructively with others. To conclude, it is natural for tasks to overlap and reflect 

more than one indicator of skills, for example, in one of the exercises in the 12th 

GTB (U. 2, p. 23), students are instructed to “Look at the suggestions for opening 

and closing sentences. Then discuss the questions below in pairs or small groups”. 

Figure (4.20): (12th GTB, U. 2, p. 23) (Baxter, 2015b) 
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The above exercise aids students not only to analyze and evaluate evidence 

and alternative point of view effectively, but also to synthesize and make 

connections between information and arguments. Another example that overlaps 

with more than one indicator is an exercise in the 12th GTB, students are instructed 

to “Look at the example. Then complete the sentences with a word and 

preposition form the boxes” (U. 7, p. 74). This exercise allows students to analyze,  

interpret information and draw conclusions, and critically reflect on learning 

processes. 

 

 

2. Creativity and Innovation Skills 

The integration of creativity and innovation skills is manifested throughout 

the targeted textbooks by many indicators. Tasks that require the students to 

create original ideas and solutions are lacking in both targeted textbooks and are 

significantly restricted to the knowledge specified in the units. The students, thus, 

are asked to provide answers and solutions in relation to what was learned 

preceding to the exercise. Therefore, the students are compelled to search within 

the context of the units as to reach answers. Accordingly, it is paramount to 

provide examples from the units of the textbooks that indicate acquiring students 

with creativity and innovation skills. 

   Figure (4.21): (12th GTB, U. 7, p. 74) (Baxter, 2015b) 
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2.1 Use a Wide Range of Idea-Creation Techniques 

Few tasks in the targeted textbooks use idea-creation techniques such as 

brainstorming. These techniques motivate students to think creatively and to 

demonstrate new and worthwhile ideas. Mostly, students are instructed to work 

in pairs or groups as to improve and maximize creative efforts. For example, in one 

of the exercises in the 11th GTB, students are instructed to “Look at the book cover. 

Then discuss these questions in pairs or small groups” (U. 5, p. 48). Moreover, in 

one of the exercises in the 12th GTB, students are instructed to “Read the 

quotations. Then discuss the questions in pairs or small groups” (U. 10, p. 104). 

These types of tasks allow students to work in pairs or groups, and to freely 

introduce all ideas that come into their heads. Thus, students have to encourage 

their team members to easily draw connections between different suggestions to 

reach answers or solutions.  

 

Figure (4.23): (12th GTB, U. 10, p. 104) (Baxter, 2015b) 

 

Figure (4.22): (11th GTB, U. 5, p. 48) (Baxter, 2015b) 
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2.2 Demonstrate Originality and Inventiveness in Ideas 

Some tasks in the targeted textbooks provoke students to create new and 

beneficial ideas. Students are instructed to either work individually or in groups as 

to improve and magnify creative efforts collaboratively. For example, in one of the 

exercises in the 11th GTB, students are instructed to “Describe the picture. Say 

what you think has happened” (U. 11, p. 119), and in one of the exercises in the 

12th GTB, students are instructed to “Write a short paragraph about your first day 

at school or your earliest memory” (U. 11, p. 120). Furthermore, inventiveness in 

ideas cohere with problem solving and creativity skills. Therefore, inventiveness is 

beneficial and, as students advance in it, they are also utilizing collaboration and 

communication skills. It is enjoyable for the students to think creatively and create 

events and scenarios that are real or imaginary. Engaging an inventor's mindset 

enables students to search for solutions and answers that coordinate with their 

skills and objectives. Thus, to accomplish inventive tasks, students have to engage 

with others, share their varying viewpoints, take risks and reflect on their 

experience. 

Figure (4.24): (12th GTB, U. 11, p. 120) (Baxter, 2015b) 

 

 

Figure (4.25): (11th GTB, U. 11, p. 119) (Baxter, 2015b) 
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2.3 Elaborate, Refine, Analyze, and Evaluate Ideas 

Few tasks in the targeted textbooks motivate students to elaborate, refine, 

analyze, and evaluate their own ideas and the ideas of others. Students either 

work in pairs or groups as to combine efforts. For example, in one of the exercises 

in the 12th GTB, students are instructed to “Work in small groups. Plan your own 

questionnaire” (U. 4, p. 47), and in one of the exercises in the 11th GTB, students 

are instructed to “Discuss the questions below in pairs or small groups” (U. 11, p. 

115). These types of tasks engage students to being doubtful and challenging 

assumptions rather than blindly accepting what they hear or read. In that matter, 

students can ask eminent questions, evaluate ideas and conflicts, and differentiate 

facts and opinions.  

  

 

 

 

 

 

 

 Figure (4.27): (11th GTB, U. 11, p. 115) (Baxter, 2015b) 

 

2.4 Be Open and Responsive to Diverse Perspectives 

Some tasks in the targeted textbooks provide students with the 

opportunity to be open to innovative ideas and responsive to diverse perspectives. 

Students either work in pairs or groups as to share perspectives and combine 

efforts. For example, in one of the exercises in the 11th GTB, students are 

instructed to “Discuss the questions in pairs or small groups” (U. 8, p. 85), and in 

Figure (4.26): (12th GTB, U. 4, p. 47) (Baxter, 2015b) 
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one of the exercises in the 12th GTB, students are instructed to “Discuss the 

questions in pairs or small groups” (U. 9, p. 88). Through these exercises and 

activities, students can actively seek to learn from others with different opinions, 

experiences, and backgrounds. Thus, students will be willing to examine their own 

beliefs as it helps them to think critically, to see when they are wrong, and to 

improve at what they do. Listening and valuating different perspectives has major 

benefits, as it helps students broaden how to think about things and how to we 

approach and solve problems. 

 

 

 

 

 

 Figure (4.28): (11th GTB, U. 8, p. 85) (Baxter, 2015b) 

Figure (4.29): (12th GTB, U. 9, p. 88) (Baxter, 2015b) 

 

2.5 Adopt New Ideas and Perspectives  

Some tasks in the targeted textbooks provide students with the chance to 

adopt new ideas and perspectives. To accomplish the tasks, students either work 

individually or with others. For example, in one of the exercises in the 11th GTB, 

students are instructed to “Discuss this question in pairs” (U. 9, p. 95), and in one 

of the questions in the 12th GTB, students are instructed to “Read the advice about 

interviews. Then complete the tasks below” (U. 10, p. 111). 
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Figure (4.30): (12th GTB, U. 10, p. 111) (Baxter, 2015b) 

Figure (4.31): (11th GTB, U. 9, p. 95) (Baxter, 2015b) 

Thus, it is paramount to include diverse perspectives and voices in 

classrooms as to nourish a societal culture of tolerance, respect, and 

understanding. Students might often get a remarkable new take on a problem by 

simply talking and listening to someone with a distinct perspective, maybe 

because of their life experience, or cultural background. For students to generate 

innovative ideas, they must break away from established thinking patterns, 

making new connections, challenge their preconceptions, and adopt fresh 

perspectives. Certainly, it is common for tasks to overlap and reflect more than 

one indicator of creativity and innovative skills. For example, in one of the 

exercises in the 12th GTB, students are instructed to “Discuss the questions in pairs 

or small groups” (U. 8, p. 81), and in one of the exercises in the 11th GTB, students 

are requested to “Discuss the question below in pairs or small groups” (U. 10, p. 

105). 
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Figure (4.32): (12th GTB, U. 8, p. 81) (Baxter, 2015b) 

Figure (4.33): (11th GTB, U. 10, p. 105) (Baxter, 2015b) 

The above tasks employ visioning and brainstorming processes to spark 

ideas and connections as they cultivate a sense of curiosity and utilize methods of 

innovation and creative collaboration. On the other hand, many exercises in the 

targeted textbooks can be hardly recognized as creative and innovative as they are 

extremely confined to the knowledge provided in the units. Accordingly, the 

students are obliged to look within the content of the units, and evaluate their 

answers based only on what was learned preceding to the exercises. For example, 

in one of the exercises in the 12th GTB, students are instructed to  

Write a first draft of your personal statement using the opening 
and closing sentences in activity 3, your note and any other 
information from this period and period 5 (U. 2, p. 23). 
 

Additionally, in one of the exercises in the 11th GTB, students are instructed to 

Look back at the information about the UK and Algeria in 
Period 1. Add similar information about Palestine below (U. 
10, p. 110). 
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3. Communication and Collaboration Skills 

The integration of communication and collaboration skills is manifested 

throughout the targeted textbooks. Therefore, it is essential to provide examples 

from the units of the textbooks that indicate equipping students with the 

necessary communication and collaboration skills.  

3.1 Articulate and Communicate New Ideas  

The targeted textbooks provide exercises that give students the 

opportunity to present their ideas whether using oral, written, or nonverbal 

communication skills among their peers. Some of the exercises focus on pair or 

group discussion which is the basic form of communication skills enrichment. For 

example, in one of the exercises in the 11th GTB (U. 8, p. 78), students are 

instructed to “Discuss these questions in pairs or small groups”. 

 

Figure (4.34): (11th GTB, U. 8, p. 78) (Baxter, 2015b) 

Furthermore, in one of the exercises in the 12th GTB (U. 1, p. 5), students 

are instructed to  

 

 

 

 

 

Figure (4.35): (12th GTB, U. 1, p. 5) (Baxter, 2015b) 

To achieve the goals from the above exercises, the students work in pairs 

or small groups as to discuss orally a specific topic among themselves. However, 

other tasks use communication skills in a different form, that requires students to 

present their work in a written format for other peers to deliberate and evaluate. 
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For example, in one of the exercises in the 12th GTB, students are instructed to 

“Work in pairs. Read your paragraphs aloud and try to guess which details are 

invented” (U. 11, p. 120). To achieve this exercise, each student must write a short 

paragraph using real or made-up events about their first day at school or their 

earliest memory. When writing is over, students have to work in pairs as to present 

their written ideas and play a guessing game.  

Figure (4.36): (12th GTB, U. 11, p. 120) (Baxter, 2015b) 

Moreover, in one of the exercises in the 11th GTB, students are instructed 

to “Discuss the question in pairs” (U. 9, p. 95). To complete this exercise, the 

students are required to discuss the moral of the story of King Midas in pairs and 

write the theme in one sentence. Once finished writing, each pair of students have 

to show their sentence to another pair to share and receive feedback. 

     Figure (4.37): (11th GTB, U. 9, p. 95) (Baxter, 2015b) 

 

3.2 Listen Effectively to Decipher Deep Meanings 

The targeted textbooks integrate few listening tasks in each unit that 

instruct the students to listen to an audio recording and then complete certain 

tasks related to the information listened to. For example, in one of the exercises 

in the 11th GTB, students are instructed to "Listen to an interview with someone 

from the Accident Prevention Society. Then complete the tasks below” (U. 3, p. 

31), and in one of the exercises in the 12th GTB, students are instructed to “Listen 
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to the story of someone’s first day at school and answer the questions” (U. 11, p. 

119). 

 

 

 

 

 

 

   

 Figure (4.38): (11th GTB, U. 3, p. 31) (Baxter, 2015b) 

 

 

 

 

 

 

 

 

 

          Figure (4.39): (12th GTB, U. 11, p. 119) (Baxter, 2015b) 

Listening tasks can boost students ‘receptive skills as they increase language 

awareness and enhance language ability in general. Listening exercises match 

communication skills domains. These skills are illustrated by how a student listens 

competently to answer the questions that follow or to complete certain tasks. 

 

3.3 Use Communication for a Range of Purposes 

Few tasks in the targeted textbooks encourage and expose students to use 

communication to either inform, instruct, motivate, express feelings and opinions 
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or even to persuade others. When students share their knowledge about certain 

topics or messages, they are participating in the process of communication. 

Students working in pairs or groups are expected to recognize the subject, identify 

the main points, highlight key details, summarize information, provide 

assumptions, ask suitable questions, and draw conclusions. For example, in one of 

the exercises in the 12th GTB, students are instructed to “Discuss the questions 

below in pairs or small groups” (U. 8, p. 78). 

Figure (4.40): (12th GTB, U. 8, p. 78) (Baxter, 2015b) 

 

Furthermore, in one of the exercises in the 11th GTB, students are 

instructed to “Discuss the questions below in pairs or small groups” (U. 10, p. 109). 

Tasks in textbooks that focus on communication expect the students to improve 

their ability in effective communication. 

Figure (4.41): (11th GTB, U. 10, p. 109) (Baxter, 2015b) 

 

3.4 Collaborate with Others 

Few tasks in the targeted textbooks require students to demonstrate the 

ability to collaborate effectively and courteously with various teams. These types 

of tasks support the development of oral communication, self-management, 
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leadership skills, and in understanding and appreciating diverse perspectives. For 

example, in one of the exercises in the 11th GTB, students are instructed to 

“Discuss the question below in pairs or small groups” (U. 10, p. 105), and in one of 

the exercises in the 12th GTB, students are instructed to “Discuss the questions in 

pairs or small groups” (U. 2, p. 17). These types of tasks help improve student 

relationships and establish group values and goals. Not only does effective 

collaboration promote critical thinking skills but boost students’ confidence and 

self-esteem as well. 

Figure (4.42): (11th GTB, U. 10, p. 105) (Baxter, 2015b) 

 

Figure (4.43): (12th GTB, U. 2, p. 17) (Baxter, 2015b) 

 

3.5 Value the Individual Contributions 

Few tasks in the targeted textbooks require from students to demonstrate 

appreciation and respect for their team members contribution and of other teams 

as well. For example, in one of the exercises in the 11th GTB, students are 

instructed to “Discuss these questions in pairs or small groups” (U. 1, p. 4). This 

task provides students with a chance to work in pairs or group as to discuss which 

way of studying they prefer, and to mention whether the same group members 

have similar or different preferences. Thus, students show respect to each other’s 

preferences, which leads to a positive impact on collaboration. In addition, in one 

of the exercises in the 12th GTB, students are instructed to “Discuss the questions 

in pairs or small groups” (U. 9, p. 91). This task creates an environment where 
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everyone in the group feels that their contributions are valued by others. Thus, 

students feel free to communicate their ideas, ask questions, and to show 

appreciation towards varying opinions and thoughts.  

 

Figure (4.44): (11th GTB, U. 1, p. 4) (Baxter, 2015b) 

Figure (4.45): (12th GTB, U. 9, p. 91) (Baxter, 2015b) 

 

B. Information, Media, and Technology Skills 

1. Information Literacy Skills 

The integration of information literacy skills are not embedded in any of 

the exercises of the 12th grade textbook. However, it is embedded throughout the 

11th grade textbook through the following indicators: Assess the validity, 

credibility, and effectiveness of information available in the various sources of 

information, identifies appropriate sources of information and databases, chooses 

information that is useful to serve a goal or an idea. Thus, it is crucial to provide 

extract examples from the units of the 11th grade textbook that support students 

acquiring information literacy skills.  

There are only two exercises in the 11th GTB that integrate the above-

mentioned indicators. In the first exercise, the students are instructed to “Read 

the blog about pandas. Then complete the tasks on page 81” (U. 8, p. 80). This task 
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provides students with an opportunity to assess the validity, credibility, and 

effectiveness of the information mentioned in the blog. Moreover, to identify 

whether this source of information is considered appropriate or not.  

 

Figure (4.46): (11th GTB, U. 8, p. 80) (Baxter, 2015b) 

Furthermore, the other exercise (U. 5, p. 57), instructs the students to  

Figure (4.47): (11th GTB, U. 5, p. 57) (Baxter, 2015b)  

Thus, this task provides students with a chance to assess the validity, 

credibility, and effectiveness of available information in diverse sources of 

information, but also to choose information that is useful to serve a goal to use it 

creatively. Nonetheless, no exercises in both 11th and 12th grade textbooks helped 

students to apply a crucial perceptive of the ethical or legal issues in regard to 

accessing or using information. 

2.  Media Literacy Skills 

The integration of media literacy skills is slightly embedded only in one of the 

exercises of the 11th GTB. The exercise instructs the students to “Read the web 

news story. Then listen to two people talking about the same story” (U. 8, p. 85). 
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This task allows students to examine how media can impact the beliefs and actions 

of people. On the other hand, no other exercises are integrated in the targeted 

textbooks that indicate other crucial media literacy skills such as understanding 

how and why media messages are created, examine how individuals comprehend 

messages differently, how to utilize media creation tools efficiently, and how to 

use the most convenient expressions and judgement in various, multi-cultural 

environments.  

 

Figure (4.48): (11th GTB, U. 8, p. 85) (Baxter, 2015b)  

 

3.  Information, Communication, and Technology (ICT) Literacy Skills 

ICT skills grant the students the ability to utilize modern technology as to 

complete tasks, employ different technological platforms, and to enhance their 

knowledge proficiency and technology uses.  The integration of ICT literacy skills 

is slightly incorporated only in one of the exercises in the 11th GTB. The exercise in 

U. 5 on p. 57 instructs the students to 

Figure (4.49): (11th GTB, U. 5, p. 57) (Baxter, 2015b)  
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This type of task allows students to utilize digital technologies as to 

research, organize, evaluate, and communicate information to other peers. It is 

worrisome that the English for Palestine grade twelve TB does not integrate ICT 

literacy skills to motivate students to use them. While the targeted textbooks 

could have integrated few tasks where the students are aroused to utilize any form 

of technology to accomplish either in class activities or home projects. 

Nevertheless, the integration of listening exercises in each unit of the targeted 

textbooks is limited to the teacher using a technological device (tape recorder) 

within the classroom as to complete listening tasks properly.  

 

C. Life and Career Skills 

1. Flexibility and Adaptability Skills 

 The integration of flexibility and adaptability skills is manifested throughout 

the targeted textbooks by few indicators. Therefore, it is paramount to provide 

examples from the units of the textbooks that indicate equipping students with 

flexibility and adaptability skills. 

 

1.1 Adapt to Varied Roles, Job Responsibilities, Schedules and Contexts 

The targeted textbooks provide exercises that give students the 

opportunity to adapt to varied roles, job responsibilities, schedules, and contexts. 

For example, in one of the exercises in the 11th GTB (U. 3, p. 32), students are 

instructed to “In pairs or small groups, loos at the graph below. Then write a short 

paragraph saying what it shows. Use the notes on page 33 to help you”. Moreover, 

in one of the exercises in the 12th GTB (U. 9, p. 97), students are instructed to 

“Write a repot of an event for a school magazine (it doesn’t have to be a football 

match or even a real event). Use these questions to help you plan your report”. 
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Figure (4.50): (11th GTB, U. 3, p. 32) (Baxter, 2015b)  

Figure (4.51): (12th GTB, U. 9, p. 97) (Baxter, 2015b)  

 

1.2 Work Effectively in a Climate of Ambiguity  

The targeted textbooks provide exercises that give students the opportunity 

to adapt to work effectively in a climate of ambiguity. For example, in one of the 

exercises in the 12th GTB (U. 3, p. 32), students are instructed to “Look at the 

pictures. Then discuss the questions”. This exercise allows students to be flexible 

when dealing with ambiguity as they have to effectively decide and act without 

knowing the total picture.  
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Furthermore, in one of the exercises in the 11th GTB (U. 10, p. 110), 

students are instructed to “Working in the same pairs or small groups as for the 

discussion in Period 5, write notes about the law-making process in Palestine”. 

 

1.3 Incorporate Feedback Effectively  

  The targeted textbooks provide exercises that give students the opportunity 

to incorporate feedback effectively. For example, in one of the exercises in the 11th 

GTB (U. 3, p. 33), students are instructed to “In pairs or small groups, compare 

your answers to Activity 2. Then discuss the questions below”.  

 

 

 

    

Figure (4.53): (11th GTB, U. 3, p. 33) (Baxter, 2015b)  

Figure (4.52): (12th GTB, U. 3, p. 32) (Baxter, 2015b)  
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Moreover, in one of the exercises in the 12th GTB (U. 5, p. 55), the students 

are instructed to “Listen to two people discussing the questions in Activity 1. Are 

there any points from your discussion that are not mentioned?”. 

 

1.4 Deal Positively with Praise, Setbacks and Criticism 

 The targeted textbooks provide exercises that give students the opportunity 

to deal positively with praise, setbacks, and criticism. For example, in one of the 

exercises in the 12th GTB (U. 10, p. 105), the students are instructed to “Look at 

the pictures. Then discuss the questions in pairs or small groups”. 

Figure (4.54): (11th GTB, U. 10, p. 105) (Baxter, 2015b) 

 

Furthermore, in one of the exercises in the 11th GTB (U. 4, p. 43), students are 

instructed to: 

 

 

 

 

 

Figure (4.55): (11th GTB, U. 4, p. 43) (Baxter, 2015b) 

 

1.5 Understand, Negotiate and Balance Diverse Views  

The targeted textbooks provide exercises that give students the 

opportunity to understand, negotiate, and balance diverse views and beliefs to 

reach solutions. These types of exercises give the students the chance to acquire 

flexibility and adaptability skills that are indispensable for the 21st century. For 
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example, in one of the exercises in the 12th GTB, the students are instructed to 

“Discuss the questions in pairs or small groups” (U. 8, p. 81). This exercise require 

students to negotiate their different views. Then, to reach a common 

understanding of what they think are the qualifications and personal qualities that 

are needed to be a successful business person in today’s work field. 

Figure (4.56): (12th GTB, U. 8, p. 81) (Baxter, 2015b) 

Moreover, in one of the questions in the 11th GTB, students are instructed 

to “Look at the graph. Then discuss the questions below” (U. 11, p. 114). 

 

1.6  Exercise Flexibility   

 The targeted textbooks provide exercises that give the students the 

opportunity to exercise flexibility and willingness to be supportive in making 

necessary compromises to achieve a common goal. For example, in one of the 

exercises in the 12th GTB, the students are instructed to “Read the definition. Then 

discuss the question below in pairs or small groups” (U. 11, p. 112).  

Figure (4.57): (12th GTB, U. 11, p. 112) (Baxter, 2015b) 

In addition, in one of the exercises in the 11th GTB (U. 7, p. 77), the students 

are instructed to “Work in small groups. Choose a dish at least one person knows 

how to cook and explain it to the others. Then write a recipe, using the onion tart 

recipe as a model”.  
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2. Initiative and Self-Direction Skills 

The integration of initiative and self-direction skills is manifested throughout 

the two textbooks by the following indicators: Utilize time and manage workload 

efficiently, monitor, define, prioritize, and complete tasks without direct 

oversight, explore and expand one’s own learning and opportunities to gain 

expertise, and reflect critically on past experiences to inform future progress. 

Hence, it is crucial to provide examples from the units of the textbooks that 

indicate equipping students with life and career skills. 

 

2.1 Utilize Time and Manage Workload Efficiently  

The targeted textbooks provide exercises that give students the 

opportunity to utilize time and manage workload efficiently. For example, in one 

of the exercises in the 11th GTB (U. 10, p. 111), the students are instructed to “Read 

the summary of the Listening text form Period 5. Then use your notes form Activity 

2 to write a similar short paragraph about Palestine”.  

Furthermore, in one of the exercises in the 12th GTB, students are 

instructed to “Read the main article quickly. Then choose the best title A-E for each 

tip” (U. 2, p. 14). 

 

2.2 Monitor, Define, Prioritize and Complete Tasks 

The targeted textbooks provide exercises that give students the opportunity 

to monitor, define, prioritize, and complete tasks without direct oversight. For 

example, in one of the exercises in the 12th GTB (U. 9, p. 94), the students are 

instructed to “Fill in the same application form on page 140 with your own 

information. Invent any details that you don’t know. (Don’t invent details if you’re 

ever completing a real form)”. Furthermore, in one of the exercises in the 11th GTB 

(U. 4, p. 45), the students are instructed to “Read about Mark’s football career. 

Then write sentences about what he should or shouldn’t have done. Read aloud 

some of your sentences”.  
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2.3 Explore and Expand One’s Own Learning 

This indicator is only integrated in the 12th GTB through exercises that give 

the students the opportunity to explore and expand one’s own learning and 

opportunities to gain expertise (Self-Directed). For example, in one of the 

exercises in the 12th GTB (U. 4, p. 39), the students are instructed to “Do a poll of 

your class by answering the questions below”. 

Figure (4.58): (12th GTB, U. 4, p. 39) (Baxter, 2015b) 

Moreover, in another exercise in the 12th GTB (U. 4, p. 47), the students 

are instructed to “Collect your questionnaires from everyone who has completed 

one and analyse the results”.  

 

2.4 Reflect Critically on Past Experiences 

 The targeted textbooks provide exercises that give students the opportunity 

to reflect critically on past experiences to inform future progress. For example, in 

one of the exercises in the 12th GTB (U. 1, p. 13), the students are instructed to 

“Look again at the application in Period 5. Then discuss the questions below in 

pairs”. 

Figure (4.59): (12th GTB, U. 1, p. 13) (Baxter, 2015b) 
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In addition, in one of the exercises in the 11th GTB, the students are instructed to 

Work in pairs. Tell your partner a story you know, either 
telling the story in the past tense or giving a summary in 
the present tense (U. 9, p. 97).   

 

3. Social and Cross-Cultural Skills 

The integration of social and cross-cultural skills is manifested throughout 

the targeted textbooks by the following indicators: Show empathy, interact 

adequately with people from different backgrounds, and respond open-mindedly 

to various ideas, viewpoints, and beliefs accordingly to the culture difference. 

Thus, it is vital to provide examples from the units of the textbooks that indicate 

equipping students with social and cross-cultural skills. 

 

3.1 Show Empathy 

The targeted textbooks provide exercises that give students the 

opportunity to show empathy (the ability to perceive and appreciate cultural 

differences). For example, in one of the exercises in the 11th GTB, the students are 

instructed to “Look at the pictures. Then discuss the questions below in small 

groups” (U. 9, p. 88). 

Figure (4.60): (11th GTB, U. 9, p. 88) (Baxter, 2015b) 
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Furthermore, in one of the exercises in the 12th GTB, the students are 

instructed to “Look at the pictures and discuss the questions below in pairs or 

small groups” (U. 11, p. 114). 

 

 

 

 

 

 

 

 

    

Figure (4.61): (12th GTB, U. 11, p. 114) (Baxter, 2015b) 

3.2 Interact Effectively with People from Different Backgrounds 

The targeted textbooks do not provide exercises that give students the 

opportunity to interact adequately with people from various social and cultural 

backgrounds. However, only a few exercises give the students a chance to talk 

about their own culture. For example, in one of the exercises in the 12th GTB (U. 

7, p. 69), the students are instructed to “Discuss the questions in pairs or small 

groups”. This question allows students from the same cultural background to 

interact and discuss how they think the list of the top ten “dream jobs” according 

to a UK survey would be different if the same survey was done in Palestine. 

   Figure (4.62): (12th GTB, U. 7, p. 69) (Baxter, 2015b) 
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In addition, in one of the exercises in the 11th GTB (U. 3, p. 29), students 

are instructed to “Write three sentences about yourself and your life, using have 

to , don’t have/need to and (not) be allowed to. Then, in pairs, tell each other 

your answers”.  

Figure (4.63): (11th GTB, U. 3, p. 29) (Baxter, 2015b) 

3.3 Respond Open-Mindedly to Different Values and Ideas 

The targeted textbooks provide exercises that give students the 

opportunity to respond open-mindedly to different ideas, viewpoints, and values. 

For example, in one of the exercises in the 11th GTB (U. 8, p. 85), the students are 

instructed to “Look at the comments on the story. Complete Debbie’s comments, 

then add a short comment of your own in the space at the bottom”. 

 

 

 

 

 

 

 

 

 

 

     Figure (4.64): (11th GTB, U. 8, p. 85) (Baxter, 2015b) 
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Moreover, in one of the exercises in the 12th GTB (U. 11, p. 114), students are 

instructed to “Read the text. Then choose the best title. Circle A, B, or C”.   

Figure (4.65): (12th GTB, U. 11, p. 114) (Baxter, 2015b) 

4.Productivity and Accountability Skills 

The integration of productivity and accountability skills is manifested 

throughout the targeted textbooks by the following indicators: Learners must set 

and achieve goals, even in the face of difficulty, prioritize, plan, and manage work 

to meet the required result, and share the product of their work with others. Thus, 

it is vital to provide examples from the units of the textbooks that indicate 

equipping students with productivity and accountability skills. 

 

4.1 Setting Goals 

The targeted textbooks provide exercises that give students the 

opportunity to set and meet goals, even in the face of obstacles and competing 

pressures. For example, in one of the exercises in the 11th GTB (U. 7, p. 77), the 

students are instructed to “Work in small groups. Choose a dish at least one person 

knows how to cook and explain it to the others. Then write a recipe, using the 

onion tart recipe as a model”. 

Moreover, in one of the exercises in the 12th GTB (U. 3, p. 33), the students are 

instructed to: 

Figure (4.66): (12th GTB, U. 3, p. 33) (Baxter, 2015b) 
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4.2 Prioritize, Plan and Manage Work  

The targeted textbooks provide exercises that give students the 

opportunity to prioritize, plan, and manage work to achieve the intended results. 

For example, in one of the exercises in the 11th GTB (U. 5, p. 55), students are 

instructed to “Write an online review of a holiday/tour you went on, or a place 

you stayed. Write three short paragraphs and include these points”. 

     Figure (4.67): (11th GTB, U. 5, p. 55) (Baxter, 2015b) 

Furthermore, in one of the exercises in the 12th GTB (U. 9, p. 96), students are 

instructed to “Write a reply to Fawzi’s email. Say what you think about his news 

and tell him some good and bad news of your own”. 

 

 

 

 

 

 

 

 

 

Figure (4.68): (12th GTB, U. 9, p. 96) (Baxter, 2015b) 

 

4.3 Share the Product of Work with Others 

The targeted textbooks provide exercises that give students the 

opportunity to share the product of their work with others. For example, in one of 
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the exercises in the 12th GTB (U. 3, p. 33), students are instructed to “When you 

have finished, show your story to a partner and ask him/her to guess whether it’s 

true or made-up”. Additionally, in one of the exercises in the 11th GTB (U. 10, p. 

103), students are instructed to “Read the information about another country, and 

then try to fill in the blanks with correct information. Finally, compare your 

answers with a partner”. 

 

 

 

 

 

 

 

 

 

     Figure (4.69): (11th GTB, U. 10, p. 103) (Baxter, 2015b) 

5.  Leadership and Responsibility Skills 

The integration of leadership and responsibility skills is barley integrated in 

the targeted textbooks by the following indicator: Take responsibility of goals and 

show work of high quality. However, no tasks in both textbooks considered 

students focusing on ethical standards when implementing a project or an idea. 

Accordingly, it is vital to provide examples from the units of the textbooks that 

indicate equipping students with leadership and responsibility skills. For example, 

in one of the exercises in the 12th GTB, the students are instructed to “Write a 

general enquiry letter to a local company with your own information, using the 

letters in this period and period 5 as models” (U. 7, p. 77). Moreover, in one of the 

exercises in the 11th GTB, the students are instructed to “Choose one of these 

headlines. Then write a short news story to follow it” (U. 11, p. 121).   
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Results Related to the Second Question of the Study ..................................  

After following the steps of the thematic analysis method of Braun & Clarke 

“Using thematic analysis in psychology”, (2006). The researcher was able to 

organize the codes and develop them into initial themes. Then, the themes were 

reviewed, edited, and named. Finally, the researcher produced the final themes 

supporting them with data extracts. 

 

Thematic Analysis of Classroom Observations  

Thematic analysis of classroom observations revealed several themes. 

These include:  

1) Providing students with guidance, feedback and reinforcement.   

2) Allotting sufficient time for task completion. 

3) Scarcity of digital technology use during classroom instruction and practices. 

4) Active students’ classroom engagement. 

5) Analysis and critical reflection on learning experiences. 

6) Elaboration, evaluation and communication of one’s ideas and accepting 

other perspectives. 

7) Open class discussions as a technique to create new ideas and perspectives. 

 8) Effective cooperative learning. 

Each theme is supported by vivid extract examples from the data that 

reflect the essence of what each theme captures in relation to the research 

purpose. 

Theme #1: Providing Students with Guidance, Feedback and Reinforcement 

Teacher Salma asked her students “Why do you think the kitchen is the 

place where most serious hazards take place?”  The students answered as follows: 

“Because gas leak could happen”, “A fire can start suddenly and spread fast”, 

“Faults and damage could occur in electrical devices and people try to fix them 

without bringing a technician”, “Hot water and beverages”, and “When using 

sharp knives while cooking”. After the students answered and explained their own 
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point of view in regard to the question matter, the teacher praised their answers 

and provided them with feedback by saying: “Great answers, everything you have 

mentioned is in relation to why we should always be cautious when we are in the 

kitchen”. Moreover, teacher Sarah asked the students to provide the negation 

form of the modal verbs of the 50%, and the students answered as follows: “May 

not”, “Might not”, and one of the students said, “The modal verb Could should not 

be used with the negation form as it does not give the required meaning”. The 

teacher praised their correct answers and provided them with feedback by 

referring to the percentages and explanations mentioned on the worksheet that 

was given in a previous class. In addition, teacher Reema, asked her students the 

following question at the beginning of the class "What do I mean by a step-on tour 

guide?", and the students answered as follows: “They work as tour guides”, “They 

give tourists different information compared to a regular tour guide", “They 

provide tourists with information that is beneath the surface”. The teacher praised 

their ideas and gave feedback by commenting that "A step-on tour guide is 

someone who lives in the area, and is familiar with the culture, history, traditions, 

and challenges of everyday life of the local people".  

The above examples show that students are exposed to dealing with the 

teachers’ praise and feedback. However, there are no examples from the data that 

shows students receiving feedback, setbacks, criticism, or even praise from their 

classmates. Thus, students obtain flexibility and adaptability skills in a minimal way 

without effectively exercising willingness to make basic adjustments to accomplish 

a common goal or even to negotiate diverse views to reach solutions. Students 

lack encountering setbacks and criticism that help them to adapt and be flexible 

when dealing with varied roles and contexts. Therefore, the students’ flexibility 

and adaptability skills that are needed for the 21st century will be negatively 

affected.  
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Theme #2: Allotting Sufficient Time for Task Completion 

Teacher Reema gave her students a quiz before the class ended. The students 

were given eight minutes to write three to five sentences about any of the Olympic 

games of their choice on a piece of paper. Moreover, teacher Nuha wrote the 

following question on the board “Directions: Complete the sentences with the past 

simple or the past continuous form of the verbs in brackets” and the students were 

given ten minutes to work in pairs to answer the question on their notebooks. In 

a different class, teacher Nuha gave the students a grammar worksheet to answer 

as a revision for the following past tenses: past simple, past progressive, and past 

perfect. The students were given ten minutes to fill in the blanks using the correct 

type of past tense. They were asked to work individually but were allowed to use 

their notes from their notebook regarding the past tenses. The above examples 

show that students are exposed to taking the initiative to utilize time and to 

manage completing tasks efficiently without direct oversight from the teacher. 

Therefore, the students gain self-direction skills when they explore their own 

learning and reflect critically on past experiences to reach a certain progress. As a 

result, students being initiative and self-directed are key factors in acquiring the 

life and career skills that are needed in the 21st century. 

Theme #3: Scarcity of Digital Technology Use During Classroom Instruction and 

Practices 

Teacher Reema opened Wikipedia on the touchscreen display and showed the 

students all the information that is available about a village named Aboud in 

Palestine. Thus, the teacher explained that “A step-on tour guide gives tourists 

information that is not found on the internet and offers a lifetime experience that 

allows tourists to interact with the local people”. Moreover, the same teacher 

asked, "What is the logo of the Olympic games?", and a student answered, “Five 

Circles”. Next, the teacher drew the logo of the Olympic games on the board and 

asked the students to find out from the internet what the logo stands for and to 

write it down in their notebooks as homework for the next class. Only these two 
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examples were found from the data that have to do with ICT literary skills. Besides 

that, only the teacher used digital technology in class but not the students. In 

addition, the students were asked only one time in all the 15 classes observed to 

research information from the internet about a certain topic as homework. Thus, 

the students were scarcely exposed to other information, media, and technology 

skills. 

Theme #4: Active Students’ Classroom Engagement 

From all the analyzed data, only one example was found to support the 

above theme. One of the students asked teacher Nuha “What is the difference 

between saying "I'm having a party next Saturday" and "I'm going to have a party 

next Saturday?". The teacher explained that: By saying “I’m going to have a party 

next Saturday”, means that you intend or have decided to throw a party, but the 

party is not necessarily completely arranged; but saying “I’m having a party next 

Saturday”, means that the party has already been arranged and it will take place. 

The above example shows that only one student in all 15 classes 

demonstrated the need to ask the teacher an important question to resolve the 

problem and lead to a better understanding. Thus, the students are rarely asking 

questions that are significant to clarify various points of views. However, from the 

above example, teacher Nuha provided the student with appropriate feedback. 

Therefore, providing feedback benefits students’ advancements in gaining 

flexibility skills as they try to incorporate feedback effectively into their learning 

processes. 

Theme #5:  Analysis and Critical Reflection on Learning Experiences 

Teacher Salma asked students if they would install fire alarms in their 

homes in the future, and if so, why. Some students answered no because they do 

not see it as useful, as they do not have fire alarms at home. However, most of the 

students said that it is better to have fire alarms than to regret later when 

accidents do take place. Additionally, teacher Sarah chose four students to answer 

question four on page forty-three in pupil’s book and to explain their answers. The 



94 
 
 

 

 

first student explained that the correct answer was “Might” because of the 

indicator “I don’t think so” in the second part of the sentence. The second student 

explained that the correct answer was “May well” because of the indicator “She’s 

better than most of the others” in the first part of the sentence. The third student 

explained that the correct answer was “Will” because of the indicator “We need” 

in the second part of the sentence, which means he must go shopping due to the 

necessity. The last student explained that the correct answer was “Probably 

won’t” due to the indicator “Unpopular” in the first part of the sentence. The 

above examples show that students are encouraged by their teachers to analyze 

and reflect critically on their learning experiences and processes which helps 

students to gain critical thinking and problem-solving skills. 

Theme #6: Elaboration, Evaluation, and Communication of One’s Ideas and 

Accepting Other Perspectives 

Many examples from the analyzed data support the above theme. 

However, only a few examples will be elicited. For example, teacher Nuha asked 

the students to give examples of sentences using the simple past tense. Some of 

the sentences were “Yesterday, I helped my friend with his homework”, “I traveled 

to Turkey last summer”, and "Last week, I ate pizza at a new restaurant”. The same 

teacher asked the students “Why do you think the world is shrinking?” The 

students answered as follows: “It is due to technology, people are all connected”, 

"Easy access to information and sharing of information", and “It is due to social 

networks such as Facebook, WhatsApp, Twitter, and Snapchat”. Moreover, 

teacher Reema, asked the students “If you go to Deir Hajla in Jericho, how can you 

keep the environment clean?”, and the students answered as follows: “We have to 

clean after ourselves", "We can walk instead of using transportation", "We must 

not throw trash on the ground", "We must not damage trees, bushes, and chairs", 

"We must not pick wildflowers".  

Furthermore, teacher Salma asked the students if they can provide other 

tips not mentioned in the book on how to make the kitchen a much safer place. 
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The students answered as follows, “We can secure the drawer that has the kitchen 

knives, that way children won’t be able to play with them”, “Don’t use electrical 

products for other purposes as it might start a fire or cause an electrical fault", and 

"Keep water away from electrical products". The above examples demonstrate 

how students are given opportunities to provide originality and inventiveness in 

ideas. Without doubt, the students are able to elaborate, refine, analyze, and 

evaluate their own ideas and the ideas of others that helps in gaining creativity 

and innovation skills. 

Theme #7: Open Class Discussions as a Technique to Create New Ideas and 

Perspectives 

Teacher Nuha facilitated a class discussion about the potential dangers of 

the online world, such as addiction to technology and social media, cyberbullying, 

and being cat fished. In addition, teacher Salma involved the students in an open 

discussion concerning the following questions “What makes the world Shrink?”, 

“How dangerous the world is becoming?”, and “How dangerous it is for young 

people to become addicted to technology?". Furthermore, teacher Reema asked 

the students what harm they have done to their class as to relate it with the 

meaning of eco-tourism. The above examples, show that the teachers use open 

class discussion as a useful technique to let students create and share their own 

ideas and perspectives. However, none of the teachers allowed students to work 

in groups or to motivate them to use different techniques to create ideas without 

the teachers’ interventions. 

Theme #8: Effective Cooperative Learning 

From all the analyzed data, only two examples were found that support 

the above theme. Teacher Nuha wrote a question on the board and asked students 

to work in pairs for ten minutes to answer it in their copy notebooks. The same 

teacher in another class wrote a different exercise on the board and asked 

students to work in pairs for ten minutes to answer it in their notebooks. Thus, in 

all fifteen classes observed, only in two classes were students given a chance to 
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work in pairs as to communicate and collaborate with others effectively and 

respectfully, however, neither in any of the classes were students asked to work 

in groups to complete tasks or even to do a group discussion. 

 

Results of the Classroom Observation Checklist 

The sole purpose of carrying out classroom observation was to evaluate 

how often the 21st century skills are emphasized in the English classes of grade 

eleven and twelve. Therefore, a classroom observation rating scale was used as a 

general framework for observing eleventh and twelfth grade classes, taking into 

consideration the importance of acquiring the students with the main skills of the 

21st century. Check table (3.1) in chapter three that clarifies the rating scale for the 

classroom observation checklist and check Appendix F which clarifies exactly 

which sub skills’ indicators were checked as taking place in the observed classes. 

Table (4.3) presents the results of the classroom observation checklist. 

 

            Table (4.3): Results of the Classroom Observation Checklist 

21st Century 

Skills 
Always Often Sometimes Rarely Never 

Learning & 
Innovation 
Skills 
 

5 0 5 4 3 

Information, 
Media, & 
Technology 
Skills 
 

0 0 0 2 13 

Life & Career 
Skills 

1 2 2 8 10 

Total 6 2 7 14 26 

 

Table (4.3) shows that only six indicators from the total of fifty-four 
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subskills’ indicators were checked as always taking place in the observed classes. 

Next, only two indicators were checked as often taking place in the observed 

classes. Then, only seven indicators were checked as sometimes taking place in 

the observed classes. After that, fourteen indicators were checked as rarely taking 

place in the observed classes. Finally, twenty-six indicators were checked as never 

taking place in the observed classes. 

 

Summary 

This chapter presented the findings of the data collected from the content 

analysis card and classroom observation checklist. The findings demonstrated 

important statistical and analytical implications, as they have shown a clear 

presence of statistically significant differences in the occurrences of the 21st 

century skills. The findings of the study revealed that most of the information, 

media, and technology skills were neither implemented in the classrooms 

observed or found in the content of the targeted textbooks. Thus, it is considered 

influential for students to acquire 21st century skills and to be trained how to use 

them effectively.   The following chapter presents the discussion of the findings, 

conclusions, and recommendations. 
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Chapter Five 

Discussion and Conclusion 

Introduction 

This study sought to investigate the extent to which 21st century skills are 

included in the content of English for Palestine grade eleven and twelve students’ 

textbooks; and how often the skills are emphasized in the English classes of the 

eleventh and twelfth grade. Succeeding in the 21st century requires students not 

just to be competent English language learners on the macro level skills, but to be 

equipped with an integral set of skills that will empower them to thrive throughout 

their higher education, careers, and life endeavors.  Respectively, this stresses the 

demand on the ministry of education and higher education, English language 

curriculum developers, school principals and English language teachers to help 

students to procure a different set of skills that are vital in today’s world. A 

thorough model of such skills are the 21st century skills outlined and defined by 

the Partnership for the 21st Century Skills (2015). The P21 model has created a 

pedagogical framework that aims to facilitate the integration of key skills into the 

education systems as to provide learners with skills demanded from the evolving 

job market and technology. The ultimate objective of equipping students with 21st 

century skills is to prepare students to face today’s complex life situations and 

work environments.   

 

21st Century Skills Inclusion in the Targeted Textbooks   

Discussion of the Findings Related to the First Research Question: To what extent 

are the 21st century skills included in the content of English for Palestine–grade 

eleven and twelve students’ textbook? 

Quantitative data obtained through the content analysis card was analyzed 

through finding out the percentage of frequencies of the sub skills followed by the 
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main skills of the 21st century. The first research question was supported with the 

following findings. The main findings demonstrated significant differences among 

the percentage of frequencies of the main three skills. The highest percentages 

are 80% for learning and innovation skills for the 11th grade TB and 70.8% for the 

12th grade TB. The highest percentage is then followed by life and career skills 

which are 19.7% for the 11th grade TB and 29.2% for the 12th grade TB. Lastly, the 

lowest percentage was for information, media, and technology skills which was 

0.9% for the 11th grade TB and 0% for the 12th grade TB. Thus, there is an irregular 

distribution of the 21st century skills in the content of English for Palestine grade 

11th and 12th students’ TB. The distribution of life and career skills in the targeted 

textbooks are surprisingly low and do not achieve the desired interest. In addition, 

the distribution of information, media, and technology skills in the targeted 

textbooks reached drastically low percentages of 0.9% and zero %. Certainly, the 

results revealed that the most dominant 21st century skills integrated in the 

targeted textbooks are learning and innovation skills followed with a moderate 

reference of life and career skills, but with a complete failure to include 

information, media, and technology skills. Even though, English for Palestine 11th 

and 12th grade curriculum includes learning and innovation skills at a high 

percentage but still there is a definite gap with the rest of the 21st century skills. 

Furthermore, the findings of the study show that there is not only a 

variance in presenting the three main skills in the targeted textbooks but even in 

each main skill, there is a variance in presenting the subskills. The highest 

percentages of subskills included in learning and innovation skills are of critical 

thinking and problem-solving skills with a percentage of 49.2% in the 11th grade 

TB and 38.8% in the 12th grade TB. Next, communication and collaboration skills 

with a percentage of 17% in the 11th grade TB and 14.9% in the 12th grade TB. 

Then, creativity and innovation skills with a percentage of 9.6% in the 11th grade 

TB and 17.2% in the 12th grade TB. Moreover, the highest percentages of subskills 

included in life and career skills are of flexibility and adaptability skills with a 
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percentage of 8.9% in the 11th grade TB and 10.5% in the 12th grade TB. Next, 

initiative and self-direction skills with a percentage of 4.9% in the 11th grade TB 

and 8% in the 12th grade TB. Social and cross-cultural skills with a percentage of 

5.1% in the 11th grade TB and 3.3% in the 12th grade TB. After that, productivity 

and accountability skills with a percentage of 2.5% in the 11th grade TB and 4.2 in 

the 12th grade TB. Lastly, leadership and responsibility skills with a percentage of 

1.8% in the 11th grade TB and 3.1 in the 12th grade TB. Surprisingly, the lowest 

percentage of subskills included in the 11th grade textbook is of information, 

media, and ICT literacy skills with sequent percentages of 0.4%, 0.2%, and 0.2%, 

and percentages of zero% in the 12th grade TB. Thus, this means that the targeted 

textbooks need more revision to include more information, media, and technology 

skills, and to have a more proper distribution of the 21st century skills in the 

content of the targeted textbooks. 

 

Creativity and Innovation Skills 

The researcher found that the content of the targeted textbooks can be 

hardly identified as integrating creative and innovative skills as they are extremely 

limited to the knowledge provided in the units. Accordingly, the students are 

obliged to look within the content of the units, and evaluate their answers based 

only on what was learned preceding to the exercises. For example, in one of the 

exercises in the 12th grade TB, students are instructed to: 

Write a first draft of your personal statement using the opening 
and closing sentences in activity 3, your note and any other 
information from this period and period 5 (U. 2, p. 23). 
 

The textbooks limit the completion of the tasks to the content and context 

of the units which in turn reduces the students' ability to advance upon those 

specific skills. Hence, the activities and the content included in the targeted 

textbooks do not lead students to use a wide range of idea-creation techniques or 
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to maximize their innovative and creative efforts to make worthwhile 

contributions.  

Discussing the above findings in light of the social constructivism learning 

approach, which holds that learners do not passively receive information but 

rather actively and experientially construct their own knowledge. In this regard, 

the content of the 11th and 12th grade students’ textbook should be revised in 

order to facilitate and support students' development of self-control, 

investigations, and active experimentation with tasks and materials, rather than 

simply providing instructional support to follow or to mimic examples provided in 

the content of the units’ textbook. Students develop and acquire creativity and 

innovation skills as their awareness, motivation, persistence, imagination, 

tolerance, fluency, flexibility, elaboration, and originality grow from activities, 

explorations, experiences, and interactions with others in their classrooms and 

environments. The importance of promoting creative thinking in students' 

personal and group achievements should be emphasized in the Palestinian general 

secondary curricula, as it makes creativity and innovative projects an increasingly 

valued characteristic perceived as a valuable resource for students' intellectual 

and social development. Furthermore, when the above findings are discussed in 

relation to the connectivism theory, the findings show that the Palestinian English 

curriculum at the general secondary level has not been able to fully recognize both 

the impact of new learning digital tools and environmental changes in what it 

means for students to acquire creativity and innovation skills. As a result, the 

targeted textbooks must be revised to include the tasks and contexts required for 

students to thrive in the digital age. 

 

Critical Thinking and Problem-Solving 

The researcher found that the targeted textbooks incorporate a great 

number of tasks that focus upon acquiring students with critical thinking and 

problem-solving skills. Certainly, the tasks do not require the use of memorization, 
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instead they stimulate students’ thinking as to analyze, synthesize, solve 

problems, make decisions, and evaluate ideas and information to complete tasks 

effectively. As demonstrated in the textbooks’ analysis in chapter four, tasks 

demand the students to interpret, summarize, generate arguments, and to derive 

conclusions and solutions based upon relevant data and information. 

Correspondingly, the textbooks do integrate a considerable extent of critical 

thinking and problem-solving competencies, as they are manifested within 

language exercises that require students to critically evaluate all available options 

as to reach solutions. Problem-solving and critical thinking skills were 

demonstrated through typical English language exercises such as find the correct 

word, fill in the blanks, match the vocabulary words with their definitions, 

complete grammar rules, and match titles with the corresponding paragraphs. 

However, the researcher found that these tasks lack behind as there are only 

limited number of tasks in the textbooks that help students to acquire the ability 

to solve different kinds of non-familiar problems either in a conventional or 

innovative way. Therefore, the current textbooks need to add tasks and activities 

that integrate skills such as compiling evidence, finding solutions to open-ended 

questions, solving problems with no concrete solutions, and thinking outside the 

box. 

Communication and Collaboration Skills 

The researcher found that the targeted textbooks incorporate these skills 

less than moderate in their pedagogical activities. Clearly, it seems that 

communication is connected to collaboration exercises as it requires the students 

to share their ideas and perspectives via a verbal or non-verbal format either to 

their teammates or to the rest of the class. In addition, the textbooks integrate a 

few listening exercises in each unit in which the students are requested to listen 

to a recording and answer questions in relation to what they hear. However, only 

a few exercises provide students with a chance to present their work to their 

peers. Therefore, the extent of inclusion of these skills can be increased as it is 
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essential for students to exchange knowledge, ideas, values and to present solo or 

group projects. As for collaboration tasks, students are precisely asked to work in 

pairs or teams as to develop the ability to work with others from different 

backgrounds. The researcher finds collaboration skills to have a major impact on 

students’ lives, as they will have to collaborate with others in their future jobs. 

According to Vygotsky’s social constructivism theory, learning is considered a 

factor of intellectual growth, where the intellectual activity of the individual 

cannot be separated from the intellectual activity of the group to which he or she 

belongs. Vygotsky affirms the importance of social context for learning, as 

cognitive development stems from social interactions and from guided learning 

within the zone of proximal development. Social constructivism focuses on the 

role of society in building the knowledge of the individual (Vygotsky, 1978). 

 

Information, Media, and ICT Literacy Skills 

The researcher found that information, media, and ICT skills were the least 

frequent skills integrated in the content of the textbooks with sequent 

percentages of 0.4%, 0.2%, and 0.2% in the 11th grade TB, and sequent 

percentages of zero% in the 12th grade TB. The results clearly indicate that these 

skills are noticeably absent in the targeted textbooks. Consequently, it is practical 

for teachers to try and integrate these skills in classroom activities and assign 

projects as homework. Nevertheless, promoting ICT skills is limited to listening 

exercises as the teacher utilizes a technological device such as a tape recorder to 

complete tasks accordingly. Thus, curriculum developers must fuse tasks and 

activities that enable the students to surf the internet for information, and to 

become familiar with the most updated technological advancements such as 

phones, tablets, and laptops. Furthermore, teachers can attend workshops, 

training courses, or share experiences as to be up to date with the latest 

technology advancements.  
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Life and Career Skills 

The researcher found that life skills have low percentages of integration in 

the content of the targeted textbooks with a total percentage of 19.1% in the 11th 

grade TB and 29.2% in the 12th grade TB. The low percentages are a bit shocking 

because students nowadays need to be equipped with life skills that will prepare 

them to the real-life needs and work fields. Results from the document analysis 

verified zero integration of the following life skills indicators: balance tactical and 

strategic goals, explore one’s own learning and opportunities to gain expertise, 

demonstrate initiative to advance skill levels towards a professional level, apply 

scientific tools, theories, and methodologies to understand social issues of other 

cultures, resort to ethical and professional standards in evaluating one’s work and 

the work of others, consider ethical standards when implementing a project or an 

idea. As a result, it is important to expose students to tasks, projects, and contexts 

that encourage them to be open-minded, willing to take risks and easily adapt to 

life’s complications. Certainly, the curricula must foster 21st century life skills in a 

more balanced way as to arm students with the confidence they need to succeed 

in today’s competitive workforce, and to add adequate content in the textbooks 

in relation to the aforementioned missing life skills indicators. Furthermore, the 

document analysis revealed that there is no integration in cross-cultural social 

skills, as students are not taught to use scientific tools, theories, or methodologies 

to understand the social issues of other cultures. As a result, it is vital for teachers 

to provide tasks that instruct students to look up information about different 

countries with diverse cultural perspectives as to compare them to other 

international cultures. Indeed, cross-cultural social skills are in high demand since 

modern technology granted the way for globalization. Thus, it is vital to equip 

students with competencies such as an open-minded attitude and the awareness 

of other cultures so as to interact effectively and respectfully with people from 

different social and cultural backgrounds. 
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When the above findings are discussed in light of the social constructivism 

learning approach, it becomes clear that 11th and 12th grade English teachers 

should provide a constructivist pedagogic setting that aids in the development and 

maintenance of a culture of inquiry in the classroom, with a strong interface 

between students' everyday knowledge and school knowledge. Furthermore, 

teachers and the content of the targeted textbooks should focus on developing 

students' career-related abilities, needs, values, and interests in order to prepare 

them for eventual employment. Teachers should encourage their students to 

generate their own questions, experiment with new ideas, develop and test their 

own theories. As a result, rather than minimizing or avoiding students' errors, 

teachers should encourage them and provide constructive feedback. Teachers can 

present students with local or global real-world issues, encourage them to work in 

groups to brainstorm practical solutions, and guide and support them with 

confidence-building praise and advice as they engage in dilemmas, exciting 

activities, and challenges embedded in real-world situations. As a result, school 

learning should take place in a meaningful context and should not be separated 

from the learning and knowledge that students develop in real-world situations, 

and experiences outside of the classroom should be related to those that the 

students face inside the classroom. In this manner, students will be able to master 

concepts and ideas they cannot understand on their own with the help of 

teachers, parents, peers, and the culture that surrounds them. Furthermore, when 

the aforementioned findings of life and career skills are discussed in relation to 

the connectivism theory, the findings show that the targeted textbooks do not 

incorporate technology within the realm of knowing and do not guide students to 

look beyond their own understanding to connect information. The researcher 

believes that teachers should prescribe to the idea that students' minds require 

less clutter so that new life-related problems can be solved since knowledge is at 

one's fingertips. Therefore, textbooks’ content and teachers should help students 

to combine thoughts, theories, and general information in a useful manner.   



106 
 
 

 

 

In relation to the results of the study’s first question, other researchers 

have also analyzed and investigated the extent to which textbooks integrate 21st 

century skills. Rinekso (2021), Ait Bouzid (2016) and Khaldi and Kishek (2020) study 

results reflected this study’s results by showing the inadequate and insufficient 

attention of integrating most of the 21st century skills in the textbooks. Moreover, 

Rakhmawati and Priyana (2019), Al-Rubaie and Al-Saadi (2021), and Al-mughrabi 

(2021) study results reflected this study’s results by revealing that even though 

there were skills integrated in the textbook, but the percentage of availability was 

not done equally or systematically. The results of this study and the 

aforementioned studies show that the education systems have failed to integrate 

21st century skills in subjects’ curricula in a systematic, consistent, and effective 

manner. Congruently, the results of this study are critical as they focus specifically 

on the Palestinian English curriculum English for Palestine grade 11th and 12th 

students’ textbook. 

 

Goals of the English Curriculum National Team  

The inclusion of 21st century skills in the curricula of English for Palestine 

has received a lot of consideration in recent years due to its competent role in 

preparing students to keep pace with this rapidly changing world. The English 

Curriculum National Team (ECNT) stated that the current curriculum promotes the 

new basic academic and success skills that are needed for the 21st Century, such 

as high order thinking skills, basic academic skills, work and career preparation, 

and basic research skills (Palestinian National Authority, 2015). In addition, the 

ECNT proposed general goals for Teaching English as a Foreign Language in 

Palestinian schools in grades one to twelve. One of the goals is to equip students 

with the requisite linguistic, basic academic, study and research skills that are 

needed for pursuing a university education in their fields of study. Another goal 

focuses on developing students’ communicative skills in order to acquire, record, 

and use information from aural and written texts using traditional and non-
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traditional (i.e., electronic) sources. The contradiction resides between the goals 

proposed by ECNT and the results of this study. The outcome of this study exhibits 

the contradiction between what the ECNT stated about “promoting new basic 

academic and success skills that are needed for the 21st century” and the sketchy 

reality of the curricula of English for Palestine. Therefore, modifications should be 

applied on the targeted textbooks as to coincide more with the ECNT goals. The 

study's findings confirm that the targeted textbooks continue to fall short in terms 

of adequately incorporating life and career skills, as well as information, media, 

and technology skills, which are required for students to succeed in their higher 

education and future careers. To achieve better results, the targeted textbooks 

should include activities and exercises that promote the following skills to a 

greater extent: flexibility and adaptability, initiative and self-direction, social and 

cross-cultural, productivity and accountability, creativity, information, media, and 

ICT literacy, resulting in long life learning and preparing students for their 

upcoming life challenges. Students should be equipped with skills and knowledge 

to prepare them for real-world needs, where activities, concepts, and skills learned 

in the classroom give students a competitive advantage in the workforce. As the 

world moves toward a new educational structure that keeps learners current with 

ever-changing workforces and digital advancements, the Palestinian educational 

system in general, and English curricula in particular, must do the same. 

 

Emphasis on 21st Century Skills in English Classes  

Discussion of the Findings Related to the Second Research Question: How often 

are the 21st century skills emphasized in the English classes of grades eleven and 

twelve? 

Main findings of the second question were obtained through collecting 

data by implementing a classroom observation checklist with a specific rating 

scale. The purpose of carrying out classroom observations was to evaluate how 

often the 21st century skills are emphasized in the English classes of grades eleven 
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and twelve. A classroom observation checklist was used as a general framework 

for observing eleventh and twelfth grade classes. The results revealed that the 

most reoccurring skill is communication as the students were provided with 

sufficient opportunities to exhibit originality and inventiveness in ideas, elaborate, 

evaluate, and communicate their ideas, and be open to new perspectives. Besides, 

the results show that even though the students were exposed to dealing with 

teachers’ praise and feedback, they were not receiving any feedback, criticism, or 

praise from their classmates. Hence, students minimally obtain flexibility and 

adaptability skills without effectively exercising willingness in making necessary 

compromises to accomplish a common goal. Moreover, the students were not 

provided with appropriate guidance on how to acquire self-direction skills or 

explore opportunities to gain expertise. Nonetheless, the results show that the 

teachers utilize open class discussion as a useful technique to let students create 

and share their ideas; but none of the teachers instructed the students to work in 

groups or even motivated them to use different idea-creation techniques. Finally, 

students were given few chances to work in pairs to communicate and collaborate, 

however, in neither of the classes were students asked to work in groups to 

complete tasks or even to do a group discussion. 

Results show that only one teacher used digital technology during her class 

but none of the students in all fifteen classes observed were provided with 

opportunities to use digital technology. Besides, the students were asked only in 

one of the classes to research information from the internet about a certain topic 

as homework. To conclude, the students were scarcely exposed in classes to 

activities, tasks, or projects that help them gain information, media, and 

technology skills. So when referring back to the connectivism theory (Siemens, 

2004), it becomes evident that the English teachers need to accept that technology 

is a major part of the learning process especially when it comes to decision-

making, problem-solving, and making sense of information. Clearly, neither the 

English for Palestine textbooks nor the English classes provide adequate resources, 

https://www.sciencedirect.com/science/article/pii/S2405844020300955#bib56
https://www.sciencedirect.com/science/article/pii/S2405844020300955#bib56
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contexts, tasks, or activities for eleventh and twelfth grade students in terms of 

digital technology use. This would have a negative impact on students' ability to 

acquire information, media, and ICT literacy skills that are required in the twenty-

first century. When revising and editing the English for Palestine Curriculum, the 

Palestinian Curriculum Development Center must consider the principles of the 

connectivism theory, as the connectivism theory promotes skills related to 

technology and the digital revolution in the twenty-first century. Thus, integrating 

digital technology in English language teaching and learning can lead to better 

outcomes and provide access for both teachers and students to a wider range of 

resources, authentic materials, and more interactive learning environments 

(Lubis, 2018). The researcher promotes that teachers should use the connectivism 

theory in classroom as to provide students with opportunities for digital learning 

such as online courses, webinars, social networks, and blogs.  

The researcher realized that even though the targeted textbooks are filled 

with activities that require the students to collaborate and work in groups to 

complete tasks effectively. However, it was shocking that in none of the observed 

English classes were the students instructed to work in groups. Therefore, the 

researcher suggests that the English teachers can use cooperative learning 

exercises where less competent learners can develop with the help of more skillful 

classmates. As referring to the Social Constructivism learning approach (Vygotsky, 

1978) views interaction with peers as an effective way to develop skills and 

knowledge. Furthermore, the researcher discovered that the type of questions 

asked by the teachers in the observed classrooms were unlikely to integrate 

creative and innovative skills because they were extremely limited to the 

knowledge provided in the units. As a result, the challenge for educators is to shift 

away from dominant thinking tasks like recall assignments (memorizing answers, 

rules, and techniques) and toward a more creative approach that allows students 

to deal with new authentic situations in effective ways. The researcher believes 

that the Palestinian English language curriculum and teaching strategies suppress 
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creativity, imagination, and innovation because they are unwilling to abandon rote 

memorization and spoon feeding.  

Concerning the results of the study’s second question, other researchers 

have also analyzed and investigated the extent to how often 21st-century skills are 

emphasized and implemented in classes. Sabbah et al. (2020), Fisser and Thijs 

(2015) and Padmadewi et al. (2020) study results reflected this study’s results by 

revealing that not all 21st century skills were implemented adequately in classroom 

practices. As English teachers implement certain skills that they have confidence 

in teaching but lack complete focus on teaching other skills such as life skills and 

ICT skills. The results of this study and the aforementioned studies illustrate the 

necessity of changing schools’ curriculums to efficiently guide teachers and 

students on a path toward successful formation and integration of 21st century 

skills.  

The researcher provides English teachers with ideas on how to integrate 

21st century skills in classroom practices. First of all, technology literacy skills are 

generally taught in computer classes in schools that focus on teaching students 

Microsoft Office or Google Applications. Therefore, English language teachers can 

include lessons on technology literacy by asking the computer teacher to connect 

the skills they are teaching in English classes with what students had already 

learned or can learn how to apply in computer classes. For example, teachers can 

ask students to work in groups to create a presentation in the computer class and 

then present it in the English class. In addition, teachers can ask students to create 

their emails, and then send an email to each other in the computer class. After 

that, students must print and read their emails aloud in the English class so as to 

practice good communication skills. Additionally, teachers can ask students to use 

a word processing application to create a special flyer about any of the 21st 

Century skill that was taught in the English class. Teachers must try their best to 

keep students initiated to acquire self-direction skills by considering the following 

tips: Tie your lessons to the end goal and inspire students to create their goals 

https://www.aeseducation.com/blog/best-microsoft-office-lesson-plans
https://www.aeseducation.com/blog/2016/02/google-apps-lesson-plans
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based on the lesson’s objectives, incorporate group work in class and outside of 

class, let students work independently and be responsible of their own work, find 

ways to help students stay productive and encourage them to discover lesson 

connections with real-life situations and challenges.  

Moving on to social skills, teachers must teach students how to effectively 

interact with others, particularly when working with a diverse group of students 

or people. Teachers must ensure that their students not only have good 

communication skills, but also know how to empathize with and respect others 

from different social or cultural backgrounds. Furthermore, some ideas for 

teachers to focus on teaching information literacy skills. Teachers need to 

motivate students to think about the importance of news and information literacy 

by presenting and discussing the following topics: Different types of reliable and 

unreliable news, how to detect fake news, how fake news spreads faster than fact, 

and the possible effects that misinformation has on people’s trust in news sources. 

Lastly, the teachers can present real-world examples that go along with each topic 

to trigger discussion in the classroom and to teach students how to spot fake news 

and false information on the web. 

 

The Relation Between Textbooks' Analysis and Classroom Observations 

In the 21st century, the goals of the English textbooks’ syllabus and the 

English language teachers’ practices should collaborate in an effort to be the 

facilitators of students’ learning and the creators of productive classroom 

environments. Students will only be able to develop the set of skills required for 

higher education and the workplace if the textbooks’ syllabus and teachers’ 

practices complement each other. The results of this study clearly demonstrate a 

relation between the outcomes of the targeted textbooks’ analysis and the 

classroom observations in terms of acquiring students with 21st century skills. The 

findings of this study indicate that the teachers' practices and the targeted 

textbooks’ syllabus do not correspond together. First, while the textbooks 
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emphasize group and pair collaboration as the common thread for all student 

learning, group collaboration was scarce in all the observed classes. Second, even 

though problem-solving and critical thinking skills were demonstrated in the 

textbooks analysis through typical English language exercises such as find the 

correct word, fill in the blanks, match the vocabulary words with their definitions, 

complete grammar rules, and match titles with the corresponding paragraphs; the 

observed teachers did not focus on other tasks or activities that were not already 

focused upon in the textbooks such as motivating students to integrate other 

problem solving and critical skills such as compiling evidence, finding solutions to 

open-ended questions, solving problems with no concrete solutions, and thinking 

outside the box. Finally, the targeted textbooks' syllabus does not develop the 

technological knowledge that the students require in the twenty-first century. As 

a result, a good, experienced English teacher must embrace new teaching 

strategies and methods that are more relevant to what students will encounter in 

the twenty-first century and ensure that they are equipped with the skills required 

for future success. 

As a result, an experienced English teacher must fill in the gaps in the 

syllabus of English textbooks and integrate other skills not already covered in the 

textbooks by using a variety of teaching methods, preparing a variety of media for 

use in teaching and learning, and going beyond the instructional materials that are 

limited to the syllabus of the textbooks. Furthermore, teachers must be exposed 

to the fundamentals of learning and teaching 21st century skills, as well as effective 

pedagogical practices, in order to provide students with the knowledge and skills 

they need to succeed in the twenty-first century. 

 

Limitations of the Study 

The study was limited to the analysis of the content of the secondary stage 

English student’s textbook entitled English for Palestine in the light of the 21st 

century skills. Thus, the findings of the study cannot be generalized to other 
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textbooks included in the English for Palestine series or to other English foreign 

language textbooks. The results of the second question of the study could not be 

generalized since the classroom observations took place only in four private 

schools in Ramallah city due to time restraints.  

 

Conclusion  

Technological advancement in this era has been challenging the way we 

live, learn and work. Students’ success in the 21st century requires more than just 

knowledge and basic skills, they need 21st century skills such as information, 

media, and technology literary skills, creativity and innovation, critical thinking and 

problem-solving, collaboration, and communication, and life skills. The qualitative 

results of the study revealed that English for Palestine grade eleventh and twelfth 

students’ textbook tends to marginalize the integration of 21st century skills within 

its content as it incorporates the skills in a nonsystematic and inadequate manner. 

Nevertheless, the three main skills are presented in the targeted textbooks with 

varying frequencies. Therefore, the educational policy should encourage acquiring 

21st century skills by updating the curriculum and providing teachers with the 

required training. The study found the need to enrich the textbooks by 

incorporating other stimulating materials and activities to enhance classroom 

learning. The results of the study show that not all the goals and skills of the English 

language curriculum for grades eleven and twelve are embedded in the textbooks. 

In that matter, harmonizing the goals embedded in the textbooks with those of 

the English Palestinian curricula is a crucial step to pursue as it helps students to 

achieve practical and realistic expectations. To arouse positive change in the 

secondary-level English curriculum in Palestine, there are a few crucial steps to 

consider. First, curriculum developers should promote an appropriate criterion for 

the distribution of 21st century skills to integrate them into the textbooks 

effectively. In addition, to enrich the textbooks with relevant and interesting tasks, 



114 
 
 

 

 

materials, and projects that are crucial factors in helping students to improve their 

skills. Second, English language teachers should not marginalize these skills in 

classrooms and structure exams based on these skills and not just conventional 

English language skills. Further, teachers should intrigue, motivate, and engage 

students to perform projects and activities in a challenging way. Moreover, 

teachers should engage students in the learning process and apply cooperative 

learning methods. Lastly, the need to conduct seminars and training workshops 

for teachers, students, parents, and curriculum developers. It is highly 

recommended to provide teachers with in-service workshops to equip them with 

the ability to use and integrate the needed skills in their teaching practices.   This 

chapter included a discussion of the findings of the research questions, limitations 

of the study, and recommendations for future research. The main discussion 

touched on the variance that occurred in the distribution of the 21st century skills 

in the targeted textbooks. The researcher affirms that it is for the best if the 

Palestinian English syllabus can focus on keeping the students up to date with the 

ever-changing technology and the demands of society.  

 

Recommendations for Future Research 

Future research could be conducted and extended into other textbooks 

included in the series of English for Palestine to evaluate the existence of 21st 

century skills. Moreover, future research could focus on enriching English for 

Palestine Secondary Stage curriculum with 21st century skills to accomplish a more 

balanced distribution of the skills. Further research could conduct open-ended 

interviews with English language teachers to investigate the factors leading English 

language teachers to completely ignore the teaching of information, media, and 

technology literacy skills in their practices. Lastly, the researcher recommends that 

this study should be conducted again by applying additional classroom 

observations in public and private schools as this could provide more substantial 

findings and may support the study’s results. 
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Century Skills Included in the English  stAn Analytical Study of the 21

Textbooks for the  Eleventh and Twelfth Grades in Palestine 

Content Analysis Card 

 

Dear Mr./ Mrs./Ms.: ………………………………………………………….  

Subject: Refereeing content analysis card  

 

The researcher is carrying out MA research as to examine the 21st century skills 

that are integrated in the current content of English for Palestine - grade eleven 

and twelve student’s textbooks. The researcher developed a model based on the 

21st century skills that were referred to by the modern conceptual framework 

“Partnership for 21st Century Learning” (P21) that was developed in 2019.  

You are kindly invited to referee the list by adding, deleting, or modifying the 

indicators of the 21st century sub skills in the light of their significance and 

suitability to the Palestinian content. 

Thank you for your collaboration. 

The researcher 

Irene Nadim Hen 
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A. Learning and Innovation Skills 

No. 1. Creativity and Innovation Skills Available Not Available 

1. Use a wide range of idea-creation techniques.     

2. 
Demonstrate originality and inventiveness in 
ideas. 

    

3. 
Elaborate, refine, analyze, and evaluate their 
own ideas.   

    

4. 
Be open and responsive to new and diverse 
perspectives. 

    

5. Adopt new ideas and perspectives.     

 

No. 
2. Critical thinking and problem-solving 

skills 
Available 

Not 
Available 

1. 
Use various types of reasoning (inductive, 
deductive, etc.) 

    

2. 
Analyze and evaluate evidence and 
alternative point of view effectively. 

    

3. 
Synthesize and make connections between 
information and arguments. 

    

4. 
Analysis, and reflect critically on learning 
experiences and processes. 

    

5. Interpret information and draw conclusions.     

6. 
Solve different kinds of non-familiar 
problems in both conventional and 
innovative ways. 

    

7. 
Identify and ask significant questions that 
clarify various points of view and lead to 
better solutions. 

    

 

No. 
3. Communication and collaboration 

skills 
Available Not Available 

1. 

Articulate and communicate new ideas 
effectively using oral, written, and nonverbal 
communication skills in diverse 
environments (including multi-lingual). 

    

2. 
Listen effectively to decipher deep meanings 
in texts and narrations of others. 

    

3. 
Use communication for a range of purposes 
(e.g., to inform, instruct, motivate, and 
persuade). 

    

4. 
Collaborate with others, demonstrate ability 
to work effectively and respectfully with 
diverse teams. 

    

5. 
Value the individual contributions made by 
each team member. 
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B. Information, Media, and Technology Skills 

No. 1.Information Literacy Skills Available Not Available 

1. 

Assess the validity, credibility, and 
effectiveness of information available in the 
various sources of information (magazines, 
books, websites, and electronic databases). 

    

2. 
Identifies appropriate sources of 
information and databases. 

    

3. 
Chooses information that is useful to serve a 
goal or an idea and uses it creatively. 

    

4. 
Apply a fundamental understanding of the 
ethical/legal issues surrounding the access 
and use of information. 

    

 

No. 2. Media Literacy Skills Available Not Available 

1. 
Understand both how and why media 
messages are constructed. 

    

2. 
Examine how individuals interpret messages 
differently. 

    

3. 
Examine how media can influence beliefs 
and behaviors. 

    

4. 
Apply a fundamental understanding of the 
ethical/legal issues surrounding the access 
and use of media. 

    

5. Utilize media creation tools.     

6. 
Utilize the most appropriate expressions 
and interpretations in diverse, multi-cultural 
environments. 

    

 

No. 
3. ICT (Information, Communication, and 

Technology) Literacy 
Available 

Not 
Available 

1. 
Use digital technologies (computers, PDAs, 
media players, GPS, etc.). 

    

2. 
Research, organize, evaluate, and 
communicate information. 

    

3. 
Use communication/networking tools and 
social networks appropriately. 

    

4. 
Access, manage, integrate, evaluate, and 
create information successfully. 

    

5. 
Apply a fundamental understanding of the 
ethical/legal issues surrounding the access 
and use of information technologies. 
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C. Life and Career Skills 

No. 1. Flexibility and adaptability skills Available Not Available 

1. 
Adapt to varied roles, job responsibilities, 
schedules, and contexts. 

    

2. 
Work effectively in a climate of ambiguity 
and changing priorities. 

    

3. Incorporate feedback effectively.     

4. 
Deal positively with praise, setbacks, and 
criticism. 

    

5. 
Understand, negotiate, and balance diverse 
views and beliefs to reach solutions. 

    

6. 
Exercise flexibility and willingness to be 
helpful in making necessary compromises to 
accomplish a common goal. 

    

 

No. 2.Initiative and self-direction skills Available Not Available 

1. 
Balance tactical (short-term) and strategic 
(long-term) goals. 

    

2. Utilize time and manage workload efficiently     

3. 
Monitor, define, prioritize, and complete 
tasks without direct oversight. 

    

4. 
Explore and expand one’s own learning and 
opportunities to gain expertise (Self-
Directed). 

    

5. 
Demonstrate initiative to advance skill levels 
towards a professional level. 

    

6. 
Reflect critically on past experiences to 
inform future progress. 

    

 

No. 3. Social and Cross - Cultural Skills Available Not Available 

1. 

Applies scientific tools, theories, and 
methodologies to understand social issues 
and the problems 
 of other cultures. 

    

2. 
Show empathy (the ability to perceive and 
appreciate cultural differences). 

    

3. 
Work effectively with people from a range of 
social and cultural backgrounds. 

    

4. 
Respond open-mindedly to different ideas, 
viewpoints, and values accordance to the 
culture difference. 
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No. 
4. Productivity and Accountability 

Skills 
Available Available 

1. 
Sets and meets goals, even in the face of 
obstacles and competing pressures. 

   

2. 
Prioritize, plan, and manage work to achieve 
the intended result. 

   

3. Shares the product of his work with others. 
   

4. 

Resorts to ethical and professional 
standards in evaluating his work himself, or 
evaluating it 
by others. 

   

 

No. 5. Leadership and Responsibility Skills 
Available Available 

1. 
Takes responsibility of one’s own goals and 
show work of high quality. 

   

2. 
Considers ethical standards when 
implementing a project or an idea. 

   

 

Thank you again for refereeing the Content Analysis Card.   
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Appendix B 

 

 

 

 

sh ngliE Included in theCentury Skills  stthe 21 ytical Study ofAn Anal

Textbooks for the  Eleventh and Twelfth Grades in Palestine 

 

Classroom Observation Checklist 

 

  Name of School:                   Class/Section:                            Date:           

 

       5. Always        4. Often        3. Sometimes       2 Rarely       1. Never 

A. Learning and Innovation Skills 

No. 
1. Creativity and 

Innovation Skills 
Always Often Sometimes Rarely Never 

1. 
Use a wide range of idea-
creation techniques. 

     

2. 
Demonstrate originality and 
inventiveness in ideas. 

     

3. 
Elaborate, refine, analyze, and 
evaluate their own ideas.   

     

4. Be open and responsive to 
new and diverse perspectives. 

     

5. 
Adopt new ideas and 

perspectives. 

    
 

 2. Critical thinking and 
problem-solving skills 

     

1. 
Use various types of reasoning 
(inductive, deductive, etc.) 
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2. 
Analyze and evaluate evidence 
and alternative point of view 
effectively. 

     

3. 
Synthesize and make 
connections between 
information and arguments. 

     

4. 
Analysis, and reflect critically 
on learning experiences and 
processes. 

     

5. Interpret information and 
draw conclusions. 

     

6. 

Solve different kinds of non-
familiar problems in both 
conventional and innovative 
ways. 

     

7. 

Identify and ask significant 
questions that clarify various 
points of view and lead to 
better solutions. 

     

 
3. Communication and 
collaboration skills 

     

1. 

Articulate and communicate 
new ideas effectively using 
oral, written, and nonverbal 
communication skills in diverse 
environments (including multi-
lingual). 

     

2. 
Listen effectively to decipher 
deep meanings in texts and 
narrations of others. 

     

3. 

Use communication for a 
range of purposes (e.g., to 
inform, instruct, motivate, and 
persuade). 

     

4. 

Collaborate with others, 
demonstrate ability to work 
effectively and respectfully 
with diverse teams. 

     

5. 
Value the individual 
contributions made by each 
team member. 
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B. Information, Media, and Technology Skills 

No. 1.Information Literacy Skills Always Often Sometimes Rarely Never 

1. 

Assess the validity, credibility, and 
effectiveness of information available 
in the various sources of information 
(magazines, books, websites, and 
electronic databases). 

    

 

2. 
Identifies appropriate sources of 
information and databases. 

     

3. 
Chooses information that is useful to 
serve a goal or an idea and uses it 
creatively. 

    
 

4. 
Apply a fundamental understanding 
of the ethical/legal issues surrounding 
the access and use of information. 

    
 

 2. Media Literacy Skills      

1. 
Understand both how and why media 
messages are constructed. 

     

2. 
Examine how individuals interpret 
messages differently. 

     

3. Examine how media can influence 
beliefs and behaviors. 

     

4. 
Apply a fundamental understanding 
of the ethical/legal issues surrounding 
the access and use of media. 

    
 

5. Utilize media creation tools.      

6. 
Utilize the most appropriate 
expressions and interpretations in 
diverse, multi-cultural environments. 

   
  

 
3. ICT (Information, Communication, 

and Technology) Literacy 
     

1. 
Use digital technologies (computers, 
PDAs, media players, GPS, etc.). 

     

2. 
Research, organize, evaluate, and 
communicate information. 

     

3. Use communication/networking tools 
and social networks appropriately. 

     

4. 
Access, manage, integrate, evaluate, 
and create information successfully. 

     

5. 

Apply a fundamental understanding 
of the ethical/legal issues surrounding 
the access and use of information 
technologies. 
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C. Life and Career Skills 

No. 
1.Flexibility and 
   adaptability skills 

Always Often Sometimes Rarely Never 

1. 
Adapt to varied roles, job 
responsibilities, schedules, 
and contexts.      

2. 
Work effectively in a 
climate of ambiguity and 
changing priorities.      

3. 
Incorporate feedback 
effectively.      

4. 
Deal positively with praise, 
setbacks, and criticism.      

5. 

Understand, negotiate, 
and balance diverse views 
and beliefs to reach 
solutions.      

6. 

Exercise flexibility and 
willingness to be helpful in 
making necessary 
compromises to 
accomplish a common 
goal.      

 
2.Initiative and self-
direction skills      

1. 
Balance tactical (short-
term) and strategic (long-
term) goals.      

2. 
Utilize time and manage 
workload efficiently      

3. 
Monitor, define, prioritize, 
and complete tasks 
without direct oversight.      

4. 

Explore and expand one’s 
own learning and 
opportunities to gain 
expertise (Self-Directed).      

5. 

Demonstrate initiative to 
advance skill levels 
towards a professional 
level.      

6. 
Reflect critically on past 
experiences to inform 
future progress.      

 
3. Social and Cross - 

Cultural Skills      

1. Applies scientific tools, 
theories, and methodologies      
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to understand social issues 
and the problems 
 of other cultures. 

2. 
Show empathy (the ability 
to perceive and appreciate 
cultural differences).      

3. 

Work effectively with 
people from a range of 
social and cultural 
backgrounds.      

4. 

Respond open-mindedly 
to different ideas, 
viewpoints, and values 
accordance to the culture 
difference.      

 
4. Productivity and     
Accountability 
Skills      

1. 
Sets and meets goals, even 
in the face of obstacles 
and competing pressures.      

2. 
Prioritize, plan, and 
manage work to achieve 
the intended result.      

3. Shares the product of his 
work with others.      

4. 

Resorts to ethical and 
professional standards in 
evaluating his work 
himself, or evaluating it 
by others.      

 
5. Leadership and 
Responsibility Skills      

1. 
Takes responsibility of 
one’s own goals and show 
work of high quality.      

2. 

Considers ethical 
standards when 
implementing a project or 
an idea.      

                                                                                                                     The Researcher 

Irene Nadim Hen 

    

 

 



134 
 
 

 

 

Appendix C 

Permission from the Schools’ Principals 
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Appendix D 

Examples of English Classroom Observation Notes 

 

Saint George School /Al-Tira, Ramallah 

Class: Eleventh Grade          Section: Literary & Scientific               Date: October 

11th, 2022 

 The teacher asked the students if they had prepared at home for the new 
lesson titled “Take Care”, and then students were asked to provide other 
definitions for the title. Students answered as follows: “Be Aware!”, “Watch out!”, 
and “Be Careful!”. Next, the teacher asked, “When do we have to be careful?”, 
students answered that they must be careful when there are involved or near 
accidents, electrical faults, gas leaks, and fire; or when they are using sharp knives, 
matches, candles and the oven”. Moreover, the teacher explained that we must 
be careful and try to avoid accidents from occurring for example: "place portable 
heaters away from curtains and furniture as fire spreads quickly, and we can even 
use blunt knives instead of sharp ones”.  Then, the teacher asked students what 
the meaning of the word blunt is, and a student said: “It’s the opposite of the word 
sharp”. After that, the teacher wrote on the board the four parts of text A: (Fire 
safety, Cooking, DIY, and garden safety). The teacher asked students what DIY 
stands for, and a student answered: “That it is an abbreviation for (Do It Yourself)”.  

 Additionally, the teacher asked a student to read the first part of text A 
“Fire Safety”, then the teacher explained the paragraph and asked students to 
think of ways to prevent fire from starting at home. One student said that we can 
install fire alarms at home for safety, and not just at home, but also everywhere in 
schools such as classrooms, labs, and hallways. Additionally, the teacher asked 
students if they would install fire alarms in their homes in the future, and if so, 
why. Some students answered no because they do not see it as useful, as they do 
not have fire alarms at home. However, most of the students said that it is better 
to have fire alarms than to regret later when accidents do take place.  

Moving on to the next part of Text A “Cooking”, before reading, the teacher 
asked the students to think of why the kitchen is the place where most serious 
hazards take place. Students answered as follows: “Because of the gas leak”, “A 
fire can start suddenly and spread fast”, “faults and damage could occur in 
electrical devices and people try to fix them without bringing a technician”, “hot 
water and beverages”, and “using sharp knives while cooking”. After that, the 
teacher praised their answers and asked a student to read the “Cooking” part. 
Afterward, the teacher explained the meaning of the paragraph and chose another 
student to read the final part “DIY and garden safety”. Next, the teacher explained 
that DIY, means that people should ask for a professional to fix things that could 
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be dangerous such as a gas leak or an electrical fault and not to try things by 
themselves. 

The teacher read question two on page 24 in the pupils' book, and asked 
students to answer right away as it was homework. Then students were chosen, 
and answers were shared with the rest of the class, and the teacher wrote the 
answers on the board. After that, she asked students to brainstorm about other 
tips not mentioned in the book. Only a very few answered as it was a challenge for 
them to come up with new ideas. One of the students participated and said, “we 
can secure the drawer that has the kitchen knives, that way children won’t be able 
to play with them” and another one said, “Don’t use electrical products for other 
purposes as it might start a fire or cause an electrical fault", and another said: 
"Keep water away from electrical products". Lastly, the teacher did a quick revision 
of the main point of Text A before the class ended. 

 

Saint Joseph School / Ramallah 
Class: Twelve Grade                Section: Literary               Date: November 10th, 
2022 

In this class, the teacher asked students to open their pupil’s book on page 
forty-one, referring to question four point four, the teacher read the following 
statement “New communications technology plays an important part in economic 
development”, and explained that the answer was “True” and not “False” as 
previously answered. The teacher said that according to her opinion the correct 
answer should be “False”, however, since Tawjihi examination considered it as a 
true statement and used it to generate a new type of question. Then the teacher 
wrote the question and its answer on the board and asked pupils to write it down 
on their copy notebooks. The question written on the board by the teacher was 
“Why new communication technology played an important part in economic 
development?”, and the answer was, 1. It improved the economy in poorer 
countries 2. It broke the border 3. People can work from home.  After that, the 
teacher told her students that the answer to the above question can only be 
elicited after reading the article on page forty. 

Moving on, the teacher did a quick revision of the modal verbs of 
possibility. The teacher asked if students could mention the key words for the 50% 
possibility, and the students answered as follows: “May, might, could”. In addition, 
they were asked about the key words for the 100% possibility, and answered as 
follows, “Will, next, sure, definitely, obviously, no doubt”. Moreover, the teacher 
asked the students to provide the negation form of the modal verbs of the 50%, 
and the students answered as follows: “May not, might not”, and one of the 
students said that the modal verb Could should not be used with the negation form 
as it doesn’t give the required meaning. The teacher praised their answers and 
continued with explaining the modal verb will and its percentages by referring to 
the following explanations mentioned on the worksheet that was given to the 
students. 
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 Furthermore, the 
teacher asked a student to read 
the other uses of the modal 
verb will from the worksheet. 
The teacher explained the other 
uses on the board and provided 
a sentence on each point as 
follows: 
1. Announcement:  e.g. The 

flight will be at 8:00 p.m. 
2. Predict: e.g. The researchers 

predict that Corona virus will 
have a definite cure. 

3. Instant decision: e.g. I will go 
to bed because I couldn’t find 
something nice to watch. 

4. To offer help: e.g. Don’t 
worry. I will help you with the 
cleaning. 

 
After that, the teacher explained the different uses of the present 

continuous tense and going to (do). First, she explained that both forms can be 
used to talk about the future, then she drew a table on the board and filled it 
with the following information: 

Going to (do) Present Continuous 

-Rule: be (am, is, are) + going to 
+infinitive  
-Planning (intentions), you do not 
have your plans written down nor 
have told anyone about it. It puts an 
extra emphasis on the idea of 
intentions.  
-e.g. I’m going to study this evening. 
- It is used to talk about events that are 
outside people’s control.  
-e.g. The clouds are black. It is going 
to rain. 
(There is evidence that it is going to 
rain as you can see the black clouds). 

-Rule: be+ verb -ing 
- Fixed plans and Personal 
arrangements. You have told someone 
about them or have plans written 
down (such as a ticket). 
- e.g. I am traveling tomorrow. I have 
already bought the ticket. 
 

Additionally, the teacher asked the student to answer the following fill in 

the blank before writing the answer on the board. 

                              The clouds are black. It _________________________ rain. 
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One of the students answered, “Will, because the sentence is about 
prediction. Another student answered “Is going to, as there is evidence. The 
teacher explained that the correct answer is “is going to” as you can see the clouds 
color which is proof that it is going to rain.  
Moving on, the teacher asked the students to open page forty-two and asked a 
student to read the examples of question one. After reading, the teacher clarified 
that the following three modal verbs may, might, could have the same meaning as 
they are used to talk about the probability of things and events taking place. Also, 
the teacher reminded them that the model verb could must not be used with the 
negation form when talking about possibilities and that the negative form of will 
is won’t. Then the teacher chose students to read and complete the grammar rules 
of question one. Lastly, the teacher asked students to answer question two. Each 
student read and answered a point, and students wrote the answers on their 
books. Then before class ended the teacher told her students that they will 
continue the grammar worksheet for the model verbs next class. 
 
 

Latin Patriarchate School – Al Ahliyya College / Ramallah 
 
Class: Eleventh Grade                 Section: Literary          Date: November 10th, 2022 

In this class, the teacher asked the students "What do I mean by a step-on 
tour guide?", and the students answered as follows: “They work as tour guides”, 
“They give tourists different information compared to a regular tour guide", “They 
provide tourists with information that is beneath the surface”. The teacher praised 
their answers and said that "A step-on tour guide is someone who lives in the area, 
and is familiar with the culture, history, traditions, and challenges of everyday life 
of the local people". Then, the teacher explained to them that the internet has all 
the historical information that tourists need about the places they want to visit. 
That matter, the teacher opened Wikipedia on the touchscreen display and 
showed them all the information that is available about a village named “Aboud” 
in Palestine. Therefore, the teacher said that a step-on tour guide gives tourists 
information that is not found on the internet and offers a lifetime experience that 
allows them to interact with the local people. In addition, the teacher asked, 
“What is eco-tourism and why do tourists need to know about eco-tourism?”. Two 
students answered as follows; “Tourists need to know about eco-tourism to 
protect historical and religious places from the negative impact of tourism such as 
the writing on the walls”, and “To avoid any harm that possibly could be done to 
tourist’s sites”.  

Moreover, the teacher asked the students what harm they have done to 
their class as to relate it with the meaning of eco-tourism, and students mentioned 
their writings on the walls, desks, chairs, and doors. Then, the teacher asked the 
students to open their pupil’s textbook to page forty-one and were given three 
minutes to answer question four. After the three minutes were over, the teacher 
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read and explained the question and chose a student to write the answers of his 
classmates on the board. Different students were chosen to answer the points of 
question four. After that, the teacher chose a student to read question five which 
was then explained by the teacher. Students were given three minutes to answer 
the question solo. Then different students were chosen to answer the points of 
question five, and the teacher made sure not to choose the same student to 
answer twice. The teacher asked the students a question concerning point three 
of question five, the question was, “What is the negative impact of tourism?”. 
Three students answered as follows: “Damage”, “Vandalism”, and “Stealing”. 
Furthermore, the teacher asked them, “What is the positive impact of tourism?”, 
and two students answered as follows: “It benefits the country’s economy”, “It 
saves the environment”. In that matter, the teacher asked them “If you go to Deir 
Hajla in Jericho, how can you keep the environment clean?”, and the students 
answered as follows: “We have to clean after ourselves", "We can walk instead of 
using transportation", "We must not throw trash on the ground", "We must not 
damage trees, bushes, and chairs", "We must not pick wildflowers". The teacher 
praised their answers. In addition, the teacher asked the students a question 
regarding point five of question five, the question was, “What is the opposite of 
the word previous?” and a student answered, “Next”.  Moving on, the teacher 
asked them to open page 43, and a student was asked to read the examples of 
question one. The teacher asked, “What does the word well in the phrase well-
known mean, and a student answered “Very”. The teacher explained that the form 
of the word that follows well must be in the past participle form. Then the teacher 
asked them, “What does well-educated mean?”, and a student answered, “It 
means very educated”. Finally, the teacher asked them, “What does it mean to 
describe the tourists as well-informed?" and a student answered, "It means that 
tourists have lots of information about the places they visit". Lastly, the teacher 
informed students to answer the questions on page 42 as homework for the next 
class. 

 
The Arab Evangelical Episcopal School / Al-Tira, Ramallah 
Class: Twelve Grade                          Section: Literary                           Date: October 
3, 2022 

In this class, the teacher started with unit four “The Shrinking World” on 
page 38 in the pupil’s book. First, the teacher facilitated a class discussion by 
referring to question one on page 38, as she asked the students to try and guess 
the meaning of the word “Shrinking” in the unit’s title. A few students raised their 
hands and one of the students answered: “It means to become smaller”. Then the 
teacher asked what the unit’s title suggested, and in what ways it might be true. 
One of the student’s answered: “It is due to technology, people are all connected", 
another student answered: "Easy access to information and sharing of 
information", and another said: "It is due to social networks such as Facebook, 
WhatsApp, Twitter, and Snapchat. The teacher praised the students for their 
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answers and explained furthermore that the term “Shrinking World” suggests that 
due to the rapid rate of globalization and the process of technological 
advancement, the world is getting smaller and smaller every day, as we are now 
more connected to people on the other side of the world than ever before. Next, 
the teacher moved on to reading and discussing texts A and B under the title 
“Communication Today”. The teacher asked a certain student to read “Text A”. 
After that, the teacher and the students discussed the potential dangers of the 
online world, such as addiction to technology and social media, cyberbullying, and 
being catfished. As for the addiction to technology, most of the students agreed 
that it is very hard to turn off their mobile and just focus on exams and homework. 
A few students mentioned how they spend their time recording short video clips 
for TikTok and posting them on their accounts for their friends and followers to 
see. Also, they discussed how people can get catfished on social networking, as it 
is a deceptive activity in which a person creates a fake identity to target specific 
victims that may be used for financial gain or cyberbullying. After that, students 
talked about the amount of time they consume while playing online games such 
as Fortnite, and PUBG and chatting in English with players from all over the world. 
Lastly, the teacher clarified how the age gap between kids and their parents has a 
major effect on the usage of technology. One of the students said that his mother 
is always wanting to learn how to use Facebook and to make an account, and 
another one said that his grandfather only uses his iPhone to dial and answer 
phone calls. Most of the students expressed how their parents and grandparents 
do not know how to use social networks and require constant guidance. 
Furthermore, the teacher chose another student to read “Text B”, then the 
teacher talked about the importance of conducting studies in the field of 
technology and social media, and how the results of those studies can provide data 
and statistics that assist in clarifying the effect of the online world on today's 
societies. Next, the teacher explained how important it is for young people to be 
able to tell the difference between the online and the real world. Finally, the 
teacher discussed the difference between using the formal and informal English 
language. A few students commented on how they use broken language to chat 
with their friends and online players. Moreover, the teacher clarified that students 
need to use the formal English language when they apply for jobs or to 
universities. Before the class ended, the teacher assigned homework, (students 
must answer question three on page 39 for the next class). 

 
 
 
 
 
 
 

 



142 
 
 

 

 

Appendix E 

Indicators of the 21st Century Skills 

Learning and Innovation Skills 

Creativity and Innovation Skills: For creativity skills, learners use a 
wide range of idea-creation techniques; create, elaborate, refine, 
analyze, and evaluate new ideas; develop, implement, and 
communicate new ideas effectively; be open and responsive to new 
and diverse perspectives; demonstrate originality and 
inventiveness in work; adopt new ideas. As for innovation skills, 
learners act on creative ideas to make a tangible and useful 
contribution to the field in which the innovation will occur (Battelle 
for Kids, 2019, p. 4). 

 
Critical Thinking and Problem-Solving Skills: For critical thinking 
skills, learners use various types of reasoning; use systems thinking; 
make judgments and decisions; analyze and evaluate evidence, 
arguments, claims, and beliefs; analyze and evaluate major 
alternative points of view; synthesize and make connections 
between information and arguments; interpret information and 
draw conclusions; and reflect critically on learning experiences and 
processes. As for problem-solving, learners can solve different 
kinds of unfamiliar problems in both conventional and innovative 
ways; and to identify and ask significant questions that clarify 
various points of view that lead to better solutions (Battelle for 
Kids, 2019, p. 4). 

 
Communication and Collaboration Skills: For communication skills, 
learners articulate thoughts and ideas effectively using oral, 
written, and nonverbal communication skills; listen effectively to 
decipher meaning, including knowledge, values, attitudes, and 
intentions; use communication for a range of purposes; 
communicate effectively in diverse environments; collaborate with 
others; demonstrate ability to work effectively and respectfully 
with diverse teams; exercise flexibility and willingness to be helpful 
in making necessary compromises to accomplish a common goal; 
assume shared responsibility for collaborative work; and value the 
individual contributions made by each team member (Battelle for 
Kids, 2019, p. 5). 
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Information Literacy, Media Literacy, and Technology Skills 
Information Literacy Skills: Learners need to access information 
efficiently and effectively; evaluate information critically and 
competently; use information accurately and creatively for the 
issue or problem at hand; manage the flow of information from a 
wide variety of sources; and apply a fundamental understanding of 
the ethical/legal issues surrounding the access and use of 
information (Battelle for Kids, 2019, p. 5). 
 
Media Literacy Skills: Learners have to understand both how and 
why media messages are constructed, and for what purposes; 
examine how individuals interpret messages differently; how 
values and points of view are included or excluded; how media can 
influence beliefs and behaviors; apply a fundamental 
understanding of the ethical/legal issues surrounding the access 
and use of media; understand and utilize the most appropriate 
media creation tools, characteristics, and conventions; and 
effectively utilize appropriate expressions and interpretations in 
diverse, multi-cultural environments (Battelle for Kids, 2019, p. 5). 
 
ICT (Information, Communication, and Technology) Literacy Skills: 
Learners can apply technology effectively as a tool to research, 
organize, evaluate, and communicate information; use digital 
technologies (computers, PDAs, media players, GPS, etc.); use 
communication/networking tools and social networks 
appropriately to access, manage, integrate, evaluate, and create 
information; and to apply a fundamental understanding of the 
ethical/legal issues surrounding the access and use of information 
technologies (Battelle for Kids, 2019, pp. 5-6). 

 

Life and Career Skills 
Flexibility and Adaptability Skills: Learners must adapt to varied 
roles, job responsibilities, schedules, and contexts; work effectively 
in a climate of ambiguity and changing priorities; incorporate 
feedback effectively; deal positively with praise, setbacks, and 
criticism; understand, negotiate, and balance diverse views and 
beliefs to reach solutions, particularly in multi-cultural 
environments (Battelle for Kids, 2019, p. 6). 
 
Initiative and Self-Direction Skills: Learners have to set goals with 
tangible and intangible success criteria; balance tactical (short-
term) and strategic (long-term) goals; utilize time and manage 
workload efficiently; monitor, define, prioritize, and complete tasks 
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without direct oversight; be self-directed learners; explore and 
expand one’s own learning and opportunities to gain expertise; 
demonstrate initiative to advance skill levels towards a professional 
level; demonstrate commitment to learning as a lifelong process; 
and reflect critically on past experiences as to inform future 
progress (Battelle for Kids, 2019, p. 6). 

 
Social and Cross-Cultural Skills: Learners must interact effectively 
with others in a respectable and professional manner; respect 
cultural differences and work effectively with people from a range 
of social and cultural backgrounds; respond open-mindedly to 
different ideas and values; and leverage social and cultural 
differences to create new ideas and increase both innovation and 
quality of work (Battelle for Kids, 2019, pp. 6-7). 
Productivity and Accountability Skills: Learners must set and meet 
goals even in the face of obstacles and competing pressures; and 
prioritize, plan, and manage work to achieve the intended result 
(Battelle for Kids, 2019, p. 7). 
Leadership and Responsibility Skills: Learners must use 
interpersonal and problem-solving skills to influence and guide 
others toward a goal; leverage strengths of others to accomplish a 
common goal; inspire others to reach their very best via example 
and selflessness; demonstrate integrity and ethical behavior in 
using influence and power; and act responsibly with the interests 
of others in mind (Battelle for Kids, 2019, p. 8). 
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Appendix F 

Results of the Classroom Observation Checklist 

 
 

       5. Always        4. Often        3. Sometimes       2 Rarely       1. Never 

A. Learning and Innovation Skills 

No. 
3. Creativity and 

Innovation Skills 
Always Often Sometimes Rarely Never 

1. 
Use a wide range of idea-
creation techniques. 

  ✓    

2. 
Demonstrate originality and 
inventiveness in ideas. 

✓      

3. 
Elaborate, refine, analyze, and 
evaluate their own ideas.   

  ✓    

4. 
Be open and responsive to 
new and diverse perspectives. 

✓      

5. 
Adopt new ideas and 
perspectives. 

    

 

 4. Critical thinking and 
problem-solving skills 

     

1. 
Use various types of reasoning 
(inductive, deductive, etc.) 

  ✓    

2. 
Analyze and evaluate evidence 
and alternative point of view 
effectively. 

  ✓    

3. 

Synthesize and make 
connections between 
information and arguments. 

    

 

4. 
Analysis, and reflect critically 
on learning experiences and 
processes. 

  ✓    

5. 
Interpret information and 
draw conclusions. 

     

6. 

Solve different kinds of non-
familiar problems in both 
conventional and innovative 
ways. 

    ✓  

7. 

Identify and ask significant 
questions that clarify various 
points of view and lead to 
better solutions. 

     

 
3. Communication and 
collaboration skills 

     

✓  

 

✓  

✓  

✓  
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1. 

Articulate and communicate 
new ideas effectively using 
oral, written, and nonverbal 
communication skills in 
diverse environments 
(including multi-lingual). 

✓      

2. 
Listen effectively to decipher 
deep meanings in texts and 
narrations of others. 

✓      

3. 

Use communication for a 
range of purposes (e.g., to 
inform, instruct, motivate, and 
persuade). 

✓      

4. 

Collaborate with others, 
demonstrate ability to work 
effectively and respectfully 
with diverse teams. 

   
 

 

5. 
Value the individual 
contributions made by each 
team member. 

   
 

 

 Total 5 0 5 4 3 

 

B. Information, Media, and Technology Skills 

No. 1.Information Literacy Skills Always Often Sometimes Rarely Never 

1. 

Assess the validity, credibility, 
and effectiveness of 
information available in the 
various sources of information 
(magazines, books, websites, 
and electronic databases). 

    

✓  

2. 
Identifies appropriate sources 
of information and databases. 

    
✓  

3. 
Chooses information that is 
useful to serve a goal or an idea 
and uses it creatively. 

    
✓  

4. 

Apply a fundamental 
understanding of the 
ethical/legal issues surrounding 
the access and use of 
information. 

    

✓  

 2. Media Literacy Skills      

1. 
Understand both how and why 
media messages are 
constructed. 

    
✓  

2. 
Examine how individuals 
interpret messages differently. 

    
✓  

3. 
Examine how media can 
influence beliefs and behaviors. 

    
✓  

✓  

✓  
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4. 

Apply a fundamental 
understanding of the 
ethical/legal issues surrounding 
the access and use of media. 

    

✓  

5. Utilize media creation tools.     ✓  

6. 

Utilize the most appropriate 
expressions and interpretations 
in diverse, multi-cultural 
environments. 

   

 ✓  

 
3. ICT (Information, 

Communication, and 
Technology) Literacy 

   
  

1. 
Use digital technologies 
(computers, PDAs, media 
players, GPS, etc.). 

   
✓   

2. 
Research, organize, evaluate, 
and communicate information. 

   
✓   

3. 
Use communication/networking 
tools and social networks 
appropriately. 

   
 ✓  

4. 
Access, manage, integrate, 
evaluate, and create 
information successfully. 

   
 ✓  

5. 

Apply a fundamental 
understanding of the 
ethical/legal issues surrounding 
the access and use of 
information technologies. 

   

 ✓  

 Total    2 13 

 

C. Life and Career Skills 

No. 
1.Flexibility and 
   adaptability skills 

Always Often Sometimes Rarely Never 

1. 
Adapt to varied roles, 
job responsibilities, 
schedules, and contexts.    ✓   

2. 
Work effectively in a 
climate of ambiguity and 
changing priorities.     ✓  

3. 
Incorporate feedback 
effectively. ✓      

4. 
Deal positively with 
praise, setbacks, and 
criticism.  ✓     

5. 

Understand, negotiate, 
and balance diverse 
views and beliefs to 
reach solutions.    ✓   
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6. 

Exercise flexibility and 
willingness to be helpful 
in making necessary 
compromises to 
accomplish a common 
goal.    

✓  

 

 
2.Initiative and self-
direction skills      

1. 
Balance tactical (short-
term) and strategic 
(long-term) goals.     ✓  

2. 
Utilize time and manage 
workload efficiently    ✓   

3. 

Monitor, define, 
prioritize, and complete 
tasks without direct 
oversight.   ✓    

4. 

Explore and expand 
one’s own learning and 
opportunities to gain 
expertise (Self-Directed).     ✓  

5. 

Demonstrate initiative to 
advance skill levels 
towards a professional 
level.     ✓  

6. 
Reflect critically on past 
experiences to inform 
future progress.    ✓   

 
3. Social and Cross - 

Cultural Skills      

1. 

Applies scientific tools, 
theories, and 
methodologies to 
understand social issues 
and the problems 
 of other cultures.    ✓   

2. 

Show empathy (the 
ability to perceive and 
appreciate cultural 
differences).     ✓  

3. 

Work effectively with 
people from a range of 
social and cultural 
backgrounds.    ✓   

4. 

Respond open-mindedly 
to different ideas, 
viewpoints, and values 
accordance to the 
culture difference.     ✓  
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4. Productivity and     
Accountability 
Skills      

1. 

Sets and meets goals, 
even in the face of 
obstacles and competing 
pressures.    ✓   

2. 
Prioritize, plan, and 
manage work to achieve 
the intended result.   ✓    

3. 
Shares the product of his 
work with others.    ✓   

4. 

Resorts to ethical and 
professional standards in 
evaluating his work 
himself, or evaluating it 
by others.     

✓  

 
5. Leadership and 
Responsibility Skills      

1. 

Takes responsibility of 
one’s own goals and 
show work of high 
quality.     ✓  

2. 

Considers ethical 
standards when 
implementing a project 
or an idea.     ✓  

 Total 1 2 2 8 10 

 
 
 
 


